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0e INTRODUCT ION.

A considcrable part »f our 1inguistic gommunicationm
is devoted to asking or giving jnstructionse
There is no domaiﬁ of 1life that ig beyond their influencee
Thig is becausc cverytime and everywhere, the "homo sapiens"
has always manifested a thirst for knowledge, and instructions
are one of the ways to sntisfy that thirst. Nonetheless,
instructing is not a simple matter of satisfying some intellectua™
curiositys instead, it egssentially is 2 matter of providing
guidelines concerning a certain form of bchaviour to adopt in
apprOpriate circumstancess.
Instructions have been jntegrated in our cveryday
activities to such a degree that most of the time, we obey
them without realizing ite 1t seems that a large smount of our
habits, our rcflexcs, come from past jnstructions to wich we hove
been exposed since carly childhond, The way we greet people;
the way Wwe prepare & dish, etc,can be accountcd for, at leasu
partially,in terms of internalized {nstructions which have grown
intn habits. By dint of being subjected to the same instructions;
we progressiﬁely integrate them in our global way of livinge.
There are two ways to observe jnstructions: one way is
to listen toO people asking or giving instruction orallye.
The other way is to look ab instructions in thoir written versio-
Written Instructions are much easier to approachs they can be
f£ound everywherce That is why I preferred them to their spoken

countepparts.
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written Instructions are a specific manifestation of
language use: they form an autonomous linguistic system having
its own rules governing their use. The puxpose of this study is
to examine thohse rules, at least the most outstanding ones.
To this end, the work has been divided into three chapters:

The first chapter looks at the pragmatic conditions by
which instructions can be defined, It attempts to see what are

the necessary and sufficient eonditions that an utterance such

"Koep out of “#each of ¢hikdred? s 4o furfill.in oricr
to count as an instruction and not, for instance, as an order
or as a request. The diseussions will be bascd on the speech=acts
thegry as it has been initiated by Austin (1970) and develope”
by Bearle (1982), The central tenet ¢f the theory is that
language is more than a tod to report on states of affairs:
language is also a t0@) of aetion. Since the primary concern
af the chapter is to examine those conditions that distinguish
instructions from other speechwaots, only conditions of suecrnoc
and felicity will be the pivot of the discussions.
The second chapter approaches Written Instructions as
a variety of English, When one is writing instruction, one has at

one's disposal a large basket thet one can call "the English

Language", Brom which one takes the material one needs.

According to a certain number of fagtors namely the audiance,

the mglium of communication, ete, some matcrials are more
frejuently chosemr than others, Other are completly avoided.

For instance, the imperative form is very recurrent in instrucki
writings wheregs forms such as " would you ,,4?" are highly
improbables The aim of the chapter is to point out some of those
features that characterize Written Instructions, by relating them

to the cantextual_factors that ¢ondition their use.
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The third chapter focuses off the form of Written Instruc
tions. It discribes and explains soma of the gremmatical choircés
made when writing instructions. One of the questions the ohap™c:

has to answer ¢s, for instance, "why the imperative form is morc

preponderant in Written Instructions, whereas there are other rival

forms that ecan perform the same function as well"?

The study is based on a corpus of more than two hundreds
texts. The terms winstructions” and ndirections" are used syno-
nymously,_$hé texts come from.various sourees, espeecially from
(a) b&oks: Structurc, Style and Usage (2nd ed.) by Hullon Will: =,
Gragmar in Trcotice by Seidle, A4 Compkehensive Gremmar of Englic
by Quirk et al, Using English by Panline Robinson, Writing Teece
by Jolly, Longnan Advenced English by Kingsbury and Wellman
yriting Skills by €oe gt ol, Introductim to Junotional Grammer

Mﬂ

by Helliday, Investigating English Style by Crystal and Davy;

(b) magazines: Cook's; (¢) manuals and leaflets of instructions.
Redio National Model no RY-5155 F, Automaticpress, Ralio Sharp
GF~7500 Z, Radio Sound Solo BMA, Seiko Serving Machine, Casin f»-
961 calculating machine, Insecticide Mobil,.Insccticide Smash

TCB No BaseCreme Hair relaxer, O'4entiko, Capirelax, Cacao Battor,

Gentle-Treatment No-Lye Conditioning ereme relaxer, Blanco Fluic
Applessence for curls, (d) medical directions (impicillin BP8O .
Fansidar, Prismiole- Janseen, Perdolan, Mosain, Rhinathid
prometazine, Neo-Medrol, Vansil); lamnndry instructions, plus
other varicgs iluntitled instructions sush as those found on

boxes (e.g: Handle with care .), on cans, etcs




CHAPTER ONE
THE PRAGMATIC ANALYSIS oF INSTRUCTIONS:

INSTBUCTIONS IN THE SYSTEM OF SPEECH =~ ACTS.

Tu0s Introduoifoﬁu :

—

1
Sl

The theoXy of what has come to be known as “speech-act
was an important event thatb revolutionized the philosophy of
1anguages 1t come as @ reaction ageainit the yradigi.onal view that
the fundamental function of language Was to infoym, and naburel-—
1y, a piece of information could either be true, OF falsee
Serious doubtsﬁbonoerning thig conception of language Woroe ralsed
by Austin (1970) who premarked thal 1anguage 18 not only and prime:

rily used to report on things, wat it is algo used o do thingse

When;ﬂu;SGys,"Thank you"one's primary intention is not only
to inform you that one thanks you, bub ot the seme gime one is
also posing an acts one is effegtively thanking yotte
To try to interpret such a stetement as NThank you', in terms
of its ntrueness"” or“falseness" would be gomewhat 2 nonenses
aAn act is @ suceess or & failure, good OF bad, but never true
grc falsee

austin named "performatiVes“ those Literanees that axe
used o perform actionse They are opposed to “constaxives“ which
make gasertions, but not thingse Howevely pustin himself remaked
that it is not always easy to draw a neab distinction between
perfamatiVes and constativess There are verbs that are commonly
agsociated with performatiVe utterances; they are called nperfor—

mative verbs" pecaunsc they are mean® to0 make explicit the action

to be perfonned by the speakeXle
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A performative verb is always in the simple positive precent,
with a first person gingular.
In the three sentences below:,
W T order you to StOp"
+ I ordered you to stop.f
*vou order me to stop.”
Oonly the verb "order" in the first sentence is used performati-
‘vely, the rest are constative. Contrary to the meaning of the
first sentence, the meaning of the remaining two senteneesc can be
proven true or falsece It seems that evmin the utterance of a
simple "STOP", a performative verb is understoody that is,
the deep structure of nSTOP" contains e performative verbs
I ask / order, etc you to stop.
austin goes on in his analysis and distinguishes three
aspects of a speech—act; a specchVbeing the act performed by
means of speech.

1« A locutionary act .. is the physical produc-
tion of soundss Those sounds must generally be
organised in a meaningfyi: waye
Put in my sense, evem & boby which is producing ur-
intelligible sounds is performing a locutionary
~ot, Illocutionary and performary acts arc oonges=
auences of educabion.

2. in illocutionary act or illocution is the act
performed in saying something. When one utters
., string of words like, "I order you to stop",
ohe performs a locutionary act which consists in
producing sounds in a ccrtain order and, at the
game time,che perfoms the act of ordering

gormapne,to stope.
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3, A perlocutionary act or perlocution is the aot
of producing a certain reaction on the addresscCe
1f the illoctionary act is ordering, the perlo=
cution may be getting the ~ddpessee angrys O
whatnot, according %o the context. Whereas (2)
ig always intentional, (3) is sometimos unpredicmsm

S tablo. 4pp 153~163, 180-2} «

Austin fooused his attention on illocutionary acts and proposed
to group them into five clesses, according o their illocutionaXxy
forces (The ;11ocutionary force of an utberance is the feature(s)
that characterizc the utterance as an ordelry 2 request, advice, ote)

A verdictives arc utterances which express that
qome thing has been egtablished or decided
(officially Or not) ess It is rather a judicial
than a legislative or cxccutive act. EX? condemnn,
diagnose, etcs

2, Exercitives are atberances that refer to the

cxerbion of power, right, or influencc.

They are about what is to be or should bc, raother
than o jugement about what is presentlyy.
fx: Claim, recommend, eltCe

3., Commissives oblige the speaker to adopt a cerbtain
form of doing; o commit himselfe
ExsPromise, undertake, elc.

4. Behabitives express a reaction to the attitude
or conditions of ethers. They have to do with
attitudes and social bchaomiouT s

Ex: Congratiulations, roccomnendations, etce.




.-8—

5e Expositives are meant to exposc an oublook on
things, bo develop an argument, %0 clarify the
use of words, O whet they refer t0.
ox: affimm, identify, etc. (pp 153=163,180=2)
segrle (1982151) was unsatificd with this gypologye He summeriBes
its wesknesses as follows:
soe 18 $ axonomnie a*Austin sovleve six problemes
appa:centés; par ordre eroissant dtimporbances il ya
une confusion persistante entre verbes et actes;
tous les verbes ne sont pas des vorbes illocOtiodresy
leos catégories se pecouvrent trop Largement; il ya
trop dthétérogénéité intracatégorielle, beancoup de
vorbes recenceés dans une cabégorie ne satisfont pas
1n définition donnée pour cette catégoriec; enfin, ce
qui est le plus grave, i1 n'Y o pas de principe
cohérent de classificatione
After these criticismB, Searle proposds his own olassifinqtion.
It also comprices five groups?
(1) rcpresentatives which commlt the speeker to the
tputh of the expressed proposition.
Txs agserting, concluding etCees
(ii)directives which are atbtempts by the speakel to
zet thé ~ddressee 4o somethinge
ixs requesting, questioning, elCove
(iii)oommissives which commit the speaker to some
futurc course of action.
Tixs promising, threatning, etCeee
(iv) expressives which express a psychological

abatcs EXS thanking, apologizing, ctCeur

————
e e e
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(v) declarastions which effect immediatc changes
in the institutional state of affairs, and which
tend to rely on elaborate_extra linguistic insti-
tutinas. Ex: excommunicating, christening, ctc...
( ( citcd by Levinson 1983:240 ).
Searle explaine that his classification is based primarily on the
conditions that characterige illocutionary acts (we shall scc those
conditions in detail a little later on), nonetheless that docs not
gatisfy Levinsin who in the Following lignes does not conceal his
disappointrent ¥
The typology ’Lﬁ& Searl§7), though perhaps &n
improvement on Austin's, is a disappointment in that
it lacks a principled basis; contrary to Searle's
claim, it is not cvem built in any systematic way
on felicity conditionsléghis expression is going to
be introduced in =a whi%éa. There is no. reason then,
to think that it is difinitive or exhanstive. (p240)
Levinson goes on spying that other typologies have becn proposed;
but it seems to me that Scarle's remains the most referel to, and

o

for this reagon, it is the one willrefer in my discusgionse

There arc conditions that must be fulfilled for an illocutionary
act to be carried out successifully. Austin cdlled them " felicity
conditions"; and Searle grouped them under threc main Beadings:
preparatory (or prerequise) conditions, sinceriyy conditions, and
essentiel conditions. Fraser (1983:41) went further and indicated
that a distsmetion must be drawn betwecen thosc conditions which are
necessary ~nd sufficient for an act to be performed successirely,
and those conditions which are regquired for there to bc no defect

in the performange of the acha, s T - eer




The first type of sonditions, he cglled it nguccess conditions",

and the second type nfelicity conﬁitions“.Farrgﬁting an OrccXy

for instance, the conditions of success have to be thab the speaker

has some anthority over the hea¥ele If a gtudent orders hishzﬁapher,

failure beecansc

wghut up", the gtudent's nct can be regarded as &

the atudent has no right to address hishggacher in such a ways

But if the toacher tells his\ESudent to "shub it ap", the act is

a4 success in virsue of the teacher's authority over the studente

gven if the order is addrassed o0 a calm gtudent, the order remoins

no less en order, but an jnfelicitous order, because it will surely

get the gtudent wondexr about what i® going on in the teacher's heado

perhaps it is worth pointing out that Frascr's distinction is not

another category of conditions in addition O gcarle'ss insteiy

Fraser's disteaction ig meant to explicatc pustin and Searlct's

conditionse We chall see in the subsquent discussions whot are the

conditions of success and of felicity for jnetructionse

Telo Instnuctibﬂb'éb 2 Sﬁﬁbcheact.

Instructions are commonly taken for aimilar O orders ond

are thus algggifiga in the group of j1llocutionary acts known o8

- l - “ f X . L]
directiveSe Ls the verbs‘b$d,'chargé,'command;'dlrectz and SO OIly

the verb winstruct" makes the addressce perforn a certain actinm "

virtue of the gpeakel addressce's authority over the Poymer

(Frasers 39), This im

directives are definal Yy namglys

plies that instructions ogey to the conditions

1.The addresscr pelieves that the addressee can

pcrform.the intended acte

2.,The addresser desires the ~ddressee 0 do the int
nded acte

3,The intention of the addrcssel counts as ar atbemn

to0 getb the addressee do the intended acte
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The underl¥ing psychologiCal astate for direcctive illocutionaly

acts is desirej but this desire is felt differently according to

the nature of the act or according to the addressers

Oone of the differcneces between giving an order and suzgesting for

instance, 1is that in the first case the desirc to get something

done is strongelr than in the gsecond . wherc the desire is felt in
rather a mitigated waye In ordering, the oddrcsser @loes not gene-
rally bake into account the desire of the ~ddressee o carry 4t

the act, whercas in suggesting ne/she doess L1850, when ©“wo people

are giving a same order, OT making a same sugoestion, it is diff’

cult to gffirm that they feel the same thing cven if the eircd

‘atances - r¢ jdenticale

gconcerning instructions, it is supposed that, in virtue of

the gincerity condition, the person who issuecs them wants then

to be performed. Otherwise, he w1ll be guilty of an "abuse"e

If a doctor hands to hlslpntlent a bottle of a medecine and

gays "shake well before us%f )wnd if the doctor knows well
=5

that the medecinc nceds ne shaking beforc UsSCy he/she has given

o wrong dirccltion. still, helhas given a airoction, thougth insecices

rely. He lS guilty of having given a direction of which perfor-
mance he/she does not care at alle

The problem here remains of determining with morc or less .
precisian the nintensity" of desire that a person fecls towards
his/her instructionse. In other words, to what extent does enc
"instructions—giver" desires his/her instructions o be carried
out? This is not o guestion easy to anSwWCIe BccalsSeéy firgt, Lhs-
tructions present 2 large diversity and cach diversity has its

own particularities; aseccond, we have secn that desire is, to sornd

oxtent, related to the “instructions-giver's" personalitye.




There are gtrong and weak instructions},but it is not easy

he Twoe Sstrong instructions rescmble

1o find a clear line bebween %

prders and the person who issues them desires to sec them carried

oub . When & deﬁartment concerned with traffic jgsucs diyections

to road users, it cxpects to see those directions followdd to the

letters 1f they arc noby frespassers are prosecuted. But when a -
doctor tells 2 patient w advise Yyou to shake the nedecine pefore

ase"s the desire of secing the advice taken into account is

jn a rather writigated way e

rve thaby in order ©O pe sincerc;

expressed

the addressers should not only "have SOMEe éesire", they should also

Instructing is not just attempting to getb

npave SOme pelief" e

gomething done, it is also jnforming (that something is true OT

false) The doctor who tells 2 pabient, nghake well before use"

ghould also believe with gvidence that the medeeine really needs

ght happen b0 people's health, daid

chakinge (Just think of what mi
ysﬂﬂﬂ-m) p L

guch persons as doctors never pelieve in what the

explein more this double

let's consider the illocutionary verb ninstruct"e Depending pn

its syntactic construction, it may pe used Lo express & desire

an be analysed as followss

or a pelief. The doctor's abterance c

(a)I jnstruct you to sheke the

medecine pefore UsSCe

shake pefore Use:
() T gpstruct you that the medecinc

needs shaking pecfore UsSCe

n (2)s wingtruct"” gmction. as 2 directi

the speakeTr expresses 2 desires In (b) winstruct” ig a representap'

tive verb and jndicates that the gpeakel believes in what ned c . e

ghe saySe
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Therefore, whatgver its grammatical form, an instruction is both

a representative ~ { the spesker @wsserts that x is y ) and 2 dircc-
tive ( the speaker wishes that x be (subjunctive) y 1

When a person issuing instructions docs not feel any "desire®

and does not have any"belief", his/her instructions are insincere,
infelicitous; sincerity conditions.: being o special case of felicity

conditions (Hurfoni and Heasley, 1983:256),

++3¢3. Essential Conditionss

Here, the focus shifts from the relationships between addrcssep
and addressee, and the psychological state of the former, to the
alm of instructions and the degree of commitment of the person
rerforming the act of instructing to certain beliefs or intentions.
The starting point is that there should be no contradiction between
an illoctutionary act and the Speaker's subgequent behaviour,

It would be illogical, for instance, to have in the same highway -
code the following instructions

Te When turning at g road function, give way to

pedestrans who are crossing (s)

2« Never mind pedestrians,
As pustin (p.44) says, "notre parole, c'est notre engagement",
That is why a person in full command of his/her senses cannot
produce (1) and (2) in the same context: they are mutually exclusivo.
Even if he/she doecs not meay what he/she says, he/she must, for
the sake of logic, behave as if he/she did,
What matters here is not what one feels ¥ awards the propositional
content of one's utterance, but how onc behaves-when and after

producing the utterance,




Controdictiong nust not appeor, either in utterancegor in the
general attitude of the speaker.
If in i@e political meeting a politicion suggests to keep silence
for five minutes in memory of steve BIKO, and, if after the second
minute he/she resumes his/her speéch, he/shc is guilty of a "breach
of\ commitnent" £hat would cost him * _/her political carger.
Concerning instructions, the addresser must bchave in such a way
that he/she is committed to nis/her instructions of getting things
done and he/she must also be committed to the belief that it is in
the readers interest to do those things,
Another aspect of the essentiel conditions can be formulatei in
a question: What is the point in giving instructions? i.e, What are
the reasons or motivations that underlie the act of instructing?
Answers can be numersud, however, one cal attempt a gross generalis
gation and say that the deep reasons for giving instructions are
to be found much more in the addresserts than in the addressert's
personality. Instructions origineste. from a need on the part of
the addressee, a need that the addresser abttempts to respond 10«
One will remember here that instructing 1s a special case of infor-
minge Instructions are types of information that aims at bringing
the addressee to behave in a particular way.
Instructions can be summed up in one formulex"in this or that
context, act/behave in this or that way"e
Therefore, the point in giving instructions can be seen as an
attempt, on the part of the addresser, to get the addressee adopt

a certain behaviour in certain circunstances.

= - —— —
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This is both true and felse., It is true because when one issues
directions, one expects to see them obeyed; when they are not,
one feels the frustrating reality of a failure. It is false boecause
contrary to what one might suppose, instructing is not actually
a manrgrof getting someone do somethings It is interesting here to
compare, for insbance, instructions and orders.
(The following section is ebout this comparison), We have just seen
in the paragraph above that instructing is a kind of reacting
positivety to a need. Therefore, giving instructions amounts %o
fulfilling a duty (efr the relationship dcptor ve(ereditor).
It amounts to telling the addressees"do this/beheve like that,
because it is the best way for you to satisfy your need(s)".

It would be too gross and simplistic a generelisation to cxplain
essentinl conditions for instructions only in terms of altruistic
motivations on the part of the addresscre
Sometimes, giving instructions is one of the strategies of doing
business. Let's consider,for instduce instructions®about the use of
commercial products.

On the -ne hand, showifigz how a product is used is one of th-
services that the seller owss to the buyer. But this apparent
considerateness of the seller towards his/her customer hides le8s
altruistic motivations. Instructions are being ueed for personal
interests, to advertizing ends: explaining to the buyer how an .
item is used involves, in a subtler way, vaunting how thc same
item is useful, worth buying. Thereforec, the air of sincerity and
objectivity that characten®es instructions has also advertizing
effects.

If we consider, @§ another instance, those instructions
meant to regulate *he behaviour of groups of people, eege instruc
tions for road users, we can see that the interesks of both the

gsender and the receiver of instructions are involved.
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Those instructions rise from a need of a group of people to have
o certain number of instructions that would regulate the welfare of
the groupe Generelly, those instructions have the force of law.

In any case, the act of giving instructions ~mounts
generelly and essentially, to attempting to get someone adopt a
certain form of behevioul in virtue of the addresser?s belief
that, considering the circunstonces, it is the suitable form of
behaviour that the addressee should adopt.

We can summarize the conditions of success ond Pelicity
for instructions as followss:

1e=The winstructions=given" must be
competent enough, and preferally,
ne/she should be accepted as such
by the“instructions~receiver".
~Instructions should be issued whc.
nd where required.
2eThe winstructions-given" must not
only desire that nis/her instructions
arc carried out; but, he she must
also believe with evidence that thoso
instructions are the reguired ~moT
3.The attempt to get the addresser Ba
adopt a certain form of conduct
must be done in virtue of the belief
that it is profitable for the = *&
addressee to behave as shown orrequi

red e
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1-e2e Instructions Compared to orders, advice,

suggestions, recommendations, and warnings.

phe reason for this comparison is double: (a) therc exist gi-
ailiraritics beliween instructions and the elements I want to compare
them to, (b) those elements appear regularly within sets of instruc—
tions so that it is imporfedt ©o Abtérmine their-role therc.
The design of o diagram has becn borrowed from Tashowski=-de Ryck
(19803592)‘In;LfirSt time,l am going to compare, or rather, I am
going to show how Tasmowski-de Ryck compares instructions to orders,
and, of course, I shall react to that comparisons
Another reason for comparing first of 211 instructions and orders
is that they have sometimes been used synonymously (cfr dictionariva)
and this comparison is 2n attempt to clear up the distruction
between the two. In a second time, I am going to compare instruc=
tions to advice, suggestions, recommendations,; and warnings becausc

the latter present greab similarities with instructions.

1. 241 cInstructions V8 prderss

[ sy dames | Instructions! Orders !
ae.!Submission of 2 to'1! + ! - !
b.!1 wants/desires X ! + ! % .3
c.!2 wants/desires X ! ! !
d.,!1X is in the interest! ! !

i of 2 ! ! !
el 12 is the performer ! ! !
!t of X ! ! !

(1) is the addresser
(2) is the addressee
(x) is the action x

( adapted from Tosmowski-de Ryck 19802592 Yo
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Caments on the diagram swill bear pribcipally on points
(b}, (c) and (d). Point (b) has to do with the sincérty condition. It is
abmttheaddressex‘sdesiretoseeamemtimperfomedpmbehwiw
adopted.Loddngatthediagram,oneumldcomhﬂe immediately that
hmmmimsamiordemobeymamsihcerityomdiﬁms.Weshallsee
that this is not totally the case.

First of all, we have seen that, in order to be "sincere”, the
act of giving instructions has to be accampanied with "some desire” and “same b
belief"mthepartofﬂmeaddresser.medesiretoseethemstmtims
carried out: the belief that these instructions are true. Instructions are
true when the informations they convey is true). The addresser's belief
in his/her instructions scomes fram a fact t#rlier seen : instructions
arearepmsetotheadresaer'sneedofsauminfmnatim. If our society
attained such a degree of edncatimthateverybodyvmldhzmeverytmm
about everyting F i.c.haw to act and react approprietely
according to circumstances, instructions would become pointless. This
beinqmtthecase,wgstiumedmstructimsﬂrepersmmmmm
must belicve in what he/she says, lest he/she would be taxed with insince-
rity. Itdoesnotsufﬁceforadoctortodesirethataaqimn'edecm
be shaken before use, it is more sincere for him/her to believe that the
medecine really needs shaking befere use;

One would wonder whether the “orders -giver" is not also
comitted to some belief. Belief supposes same information that can be
anal zed in terms if truth and falsity. Tf when hanging a bottle to his/
her paticnt, a doctor says, "shake well before uss”, this amounts to sta-
ting on a subtle level something like, “"the best way to use the medecine
in the bottle is to shake it before use, and I believeit". As for orders,
be they direct as in "shut up!" or indirect as in, "you're making too
much noise”, the underlying utterance remains, "I WANT you to stop talking”.
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Let's now consider the antithetical relaxianshipi sddresser
ngesires", (point p), or addressee ndosires¥, (point 0)e pocording
o the diagram, the suggestion seems to be, "if (b) is true, then
(¢) cannot be true.s Such a reasoning §s only eppropriebe %o orderss
it is not applicable to instructionsy In Tasmowskits ylew, the
poceivers of instructions cannot ndesire"s Gonsidered superficially,
this seems true, but looked at glosely, One remarks that the
persons t0 whom instructions are addressed ndosire” 100
They desire ©0 known how their newly beught cassctte recorder
works, they desire to know how to apply the ncw cosmetic "a& la modc”
etce One cannot help desining‘tb-learn how to. «Giving instruction:
is a kind of responseé %o a person's cry of anguish, "I desire/
want/ am willing ©o do x, but I do not know now to proceed”e

The reason foI this "desire" is simply becaumse the "desirer's"
interests are ot stoke (point a) e
Commenting on point (a), Tasmowski-de Ryck writes,
W Lo trait (a) distingue fondamentalement
les instructions ot les ordreSgees BN réalité,
croyent avec La fiainstein (1949:82) que le propre

de 1l'instruction réside en cc qu'elle est donnéc

et reguc en vue d'un but awnssi important pour (2)

- » " 3 -
que pour (1), nous pensons que¥/avec prec151og/“

cst déterminé par 1a nécessité d'atteindre le but
poursu.ivi-"(sic) (p 593)e
The passage 1 nave underlined deserves gpecial focuse It contra-
dj.cts point (¢)o Is it not, in fackt, contradictory to say that
instructions venefit the performeXr (point da), and maintain, at

the same time, that the latter does not want /desire their per=

forming?
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How can one pretend to benefit from an action, wherces deep in
one's heart, one cannot desire its performing? Can our desires
and interests be dissociated? Our desires entail some interest
in /benefit from the desired object; and converscly, our interests
in something, i.ee. the benefit we expect from it, makcs us desire
ite. Therefore, for the sake of lagic, if point (d) is positiﬁe (+),
point (€) must necessarily bec positive too.

The reflexions aboye lead me to suggest e revision of

Tasmowski-de Ryck's diagram as follows:

al submission of 2 to 1 ! Instructions! Orders !

b!1 wants/desires x ! + ! + !
c!2 wants/desires x ! + ! +
d!x is in the interest ! - ! + !
] of 1 % ! ! !
elx is in the interest ! + ! !
1° of 2 ! [ {
£1 2 is the performer ! + ! + !
of x ! ! {

% That parameter had been owverlooked in Tasmowski-de Ryck's

di agrame

IR L ® oo Ty W T s ©F o e

The diagram above aummarizes the major differences and simile-
rities between instructions and orders. As for as similarites

are concerned, the parameter of authority (submission) needs
preeising. In instructions, the addressee is submitted to the
addresser becausc the latter gives kg/her "knowledge; and of
coursc, the giver is always superdom to the recciver. The authority
of the "instructions—giver" comes from a personal achievement

whercas the authority of the person who gives an order can be

determined by such arbitrary factors as age, scxe, and.so one
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Concerning the differences, the paremeter of interests (points(d)
and (gi)seems, ns Tasmowski Bad remarked it,%the most fundsmental
to the distinction between in structions and orders. Orders respond
to the interests of the addresser while instructions respond to

the interests of both the addresser and the addressee.

44242+ Instructions ve advice, suggestions,

recommedations, and warnings.

e : !Instructions!Adviqe!Sugggsﬁ%gyg!Becommqg{ﬂgrnings!
! ! R ! Indations! !
2isubmission ! ! ! ! ! !
1of 2 to 1 ! + ! ! ! 1 !
b!1 wants/ ! ! ! 1 { 1
tdesires x 1! + ! . & ! + ! + 1 PR
c!2 wants/ ! ! ! ! ! !
tdesires x ! + 1+ ! + ! + ! + |
d!x is in the ! ! | ! 1 !
tinterest of1k!} + !+ ! + ! i ! + |
elx is in the ! ! ! ! | !
linterest of2! + !+ ! + ! + ! + !
f!2 is the per- ! ! ! ! !
{formgr ! + + ! + ! + 1

«The interest of 1 is real ("pas d'action sans int8ret");

but it cannot always be clearly defined.

is it appears on the diagram, the point (¢) which is the
main feature inst'ructics from orders and instructions is here The

main commg@n denominator between the latter and the acts under

consideration. It is to be noted at the start that the acts of
advising, suggesting overlap. There is no clear deviding line
among them. Even a warning can be regarded as a kind of negative
of sdvice. The difference between "I advice/I suggest/I recommed"
is not very perceptible. In each casc, thc speaker is be_having

friendly, and he/she is leaving to the hearer the freedom of choice,



When one is advising, suggesting, recommending, o wagrning
one has reasons to believe that the action X is in the interest
of the addresser, but for the act of wArning, the same condition
is expressed in negative formst the addresser thinks that action
x will ocecur and that x is not in the addresserts intercst
(Levinson p240). However, conﬁrary to instructing, advising and
the like do not require the addresscr to be an M"authority" on the
matter. The "advisor", the "suggestor,,s are also knowers who
are supposed to know what they are talking about, but thcy must
not necessarily be recognized as such in ordef to advise orto.gugges
AS a consequense, "advisers", "suggestors® are not sure that their
advice or suggestions will be hecded. That is why advice 0¥~
suggestions can be regarded as propositions that addressegs
can treat as they please.In instructions proper, the addresser

is at least sure thait hia/her instructions will be followcdae

Ainother question concerning the difference of "sincerity"
between instructions and advice, suggestiong is that onc may wonder
whether the acts of advising, suggesting, .. must not, in order
to be sincere, be accompspied by some "desire" on thce part of
tho addresser. In my sense, they nuste When'one is advising,
sugzestingeeey, if one is sincere, onc feecls a certain form of
subtle desire to see one's advice, suggestion: ¢ee to be followed,
If one lcaves to the addressee the right to decide, it is may be
o matter of tactic; but within one%s mind one has slrcady decided
which course the action proposcd should take. The proof is that
we do not feel the seme thing when our piece of advicc has heen
hecded and when it has not. Were all our suggestions ncver

considered, we would simply give up making new oncse
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The common denominator between instructions, advicc,
suggestions and recommendations, is that ell of them are primarily
concerned with the addragser®s interesisi This makes it possible
that advice and the like are easily integrated within sets of
instructions. The precsence of advice, suggesbionsSye.. depends on
now the addresser wants to manifest nis/her position Yowards
gome part of the message and towards nis/her interlocutor,
when one is advising, sugzesting,eee ONE is lcss anonymous, less
impersonale This c¢-n be seen as another tactic of persuasionsi
the addressee is talkkd into gomplying with the instructions
(ander the fomm of advice, suggestions,.y.) because it is in
his/her benefit to act, as suggested or recommended, When advice,
suggestions and recommendationg are part of instructions, the
possibility of responding negativedy to a proposition conveyed
thwugh the advice or suggestion gets substantially reduceds: the
advice the suggestions have taken up the propriecties of instruckion=.
Tn the context of instructions, advice and the like have to be

complied with =8 they arec.

1.3.5ummarye

The aim of the chapter was to analyze instructions
within the framecwork of the speach-acts thcorys The analysis
has rawealed one important issue, i,e. the difficulty that one
faces when one attempts to classity illocutionary actse
In fact, it has boégﬁ%%;; instructions which arc normally ranked
among directives can also belong to the group of representatives,
The underlying structure of an instruction is a statement that can
be proved true or false. Thus, the essential eondition fHrr instruc-
tions is no longer only an attempt on the ~ddrcsser's part to get
the addressce 40 gomething, it is also an undertaking on the
addresser's part that the action ta be performed is in the perfor-—

- . - "

mer's intereste . 1 ) : . Vet 7.
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The chapter has also helped to attempt some clarification concer=
ning instructions and orders, two terms that have been somedimes
taken one for another. It is has been seen among other things,
that orders typically respond to the addresser?s neceds and
interests, while instructions respond to the interests of both
the addresser and the addressees [lso, unlike the "orders-receiver",
the person to whom instruction¢n; sddressed feel a desire for the
accomplishement cf the intended action, because it is profitable
for him that that action oprried out.

At last, we saw that, because of their affinity to
instructions, advice, suggestions and recommendations (warnings
are a negative form of advice) are sometimes used within sets of

48 » . -
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CHAPTER TWO

THE STYLISTIC ANALYSIS OF WRITTEN INSTRUCTIONS:
WRITTEN INSTRUCTIONS AS . REGISTER.

2.0. Introduction.

W The lgbel "the English languaze! is
only a shorthand way of referring to
something which is not, as the name
may seemto imply, a singlc homogecneous
phenomenon gt all, but rather a complex
of many parts of the world. Naturally,
all these varieties hgve much more in
common than differentiates them=they are
all clearly of one language—English.'
But at the same time, each varicty is
definitely distinct from all others."”
(Crystal and Davy 1965:3)

According to Halliday et al (1964187), two types of varietd es
arc to be distinguisted: diaglects, or varietics according to "user",
and registers, or varieties according to "usc". Here after is a
shopt~ + account of the differences between the two types df varictigs

as proposed by Halliday (1978:85)

Varieties in language
Dialect (dialectal variety) !Register (diatypic varicty)
=variety"according to the user'!=varicty "according to the us."

A diglect is: !1A register is:

What you spcak (habitually) !What you are speaking(at the time)
- detcrmined by who you are ! detecrmined by what you arc

(socio=region of origin !doing (nature of social acti-
and/or adoption),and expres-! vity beinz engaged in),and
sing diversity of socigl !lexpressing diversity of social

structure (patterns of scigl!process (soeial division of
hierarchy) 11abour)
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So in principledialocts ares 1So in prineciple rcgisters arc
difforent ways of saying the same !ways of saying different things
thing and tend to differ int {and tend to differ in:
phonetics, phonology,lexibogrummariseman%ics(and hence in lexico-
(but not in semantics) { gremmar, and sometimes phono-
1logy, a8 realization of this)

Diglccts and registers are not as distan&ione from another as

these relatively considerable differences might sugzest, instead,

I 4oe they overlap considerably-one man's dialect
is anothcr man's registor. For example, the items
which one person uses under all circumstances:
however informal, may be used by someonc else on
the most formal occasion, where he feels he needs
to sound as much like the first pcrson as he calle
Phis is the relation between "nature" spaakers
of standard and non-stendard dialects.

Forms which are part of the standard speaker's
"dialect" are part of a gpecial wpegister® for
the non-standard sPeakerP(HudsonA1980:51)

So much for this quick and rough look ab dialects and registers:
As the present study. is concerncd with language use rathecr than
with language UsSer, there is no need to push further the discagsions.:
about language varietiese. Instead, the focus of attention bs now
going to be directed to how "use" influences the language behaviour

ip general, and how it bears upon instructional writing in particul =

2.,1. The Notion of Register.

The notion of resgister has been applied in different ways and in
an glmost indiscriminate manner(Coystal and Davy 1969361)
Somctimes, it refers to those language variations according to the
subject-matter in discourse (Quirk et _al 1985:25), othertimes, it
can apply so any difference of language use, eege bthe differcnce

between spoken and written langiage, and so on (Leech and ghort -
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In any case, whatever other notions the notion. of register may
refer to, it is primarily linked o the notion of context,
Context is the interlevel between form gnd situation (setting,
Participants, ete) and "sorves to itemise those aspects of the
situation which have a bearing dn the fom used. "(iiprley 1985:4).
Language must constantly be adjusted to situational factors;
if it is not, this may constitubte g hindranee to sucecessful commu='
nication, Suppose one meets @ person with whom one ig not familiar,
and one starts addressing that person; "How is it, pal®o; Whatever
fﬁbndly one's intention may be one should €xpect a surprigaed
response from the addressee who might ewon o) offended by such
sudden familiarity, One would understand immediately that the
language used was not appropriate to the circumstances, To put it
another way, one would understand that circumstances should
determine one's langugge behaviour; and that is what the notion
of register ig gl1 abouts: to adept gur language to circumstances,
to the situation,

In order to describe a language behaviour (i.e.language
Variation in g given situation), one has to deseribe that . vetin

situation first, The situation involves the description of four

major factors: the participants, the objects relevant to the
communication, gnd the burpose of communication, and the mediunm
of communication (Leech 1966:32), Halliday summarises these
Tactors under three headings: the field of discourse, the tenor
of discourse, and the mode of discourse (1978233). These are the
three major aspects of any situationgl context, they constitute

the parameters by which a given register ig defined ang analyzed,



In other terms, a register represents how language has been
influenced by the situational factors gorliecr mentioned; the
subject matter, participants and their relationships, and the
mediuam -~ . ¢ . of communicationd In the following discussions,
I am going to examine how those factors affcct the English of

Written Instructions.

2-2- The Register of Wiritton Instructions.

2¢2+¢1+ Field of discourses

Here we are concerned with what Written Instrucions are gbout
and the extent to which the act of instructing Qonditions the
choice of languagze.

Written Instructions cover a wide range of human agtivitye.
They are part of our daily life. Considering the data at my
disposal, Written Instructions-and I suppose instructions in
general-are essentially about impart;.-g some "savoir", precisely
a kind of "sgvoir-faire". In general, they are about the transmis-
sion of certain skille which are required for the performance of
certain actions. The symtactic form associated with the act of
giving instructions is the imperative.

€egs"Shake well before use:'(353
However, the imperative form ig sometimes replaced by the use
a modal gr a performative verbs
e+g.The wall bracket has to be fixed to the wall by
means of two screws.(38)
"We sugszest to store food in the position indicated
here after.’(
There are forms that the "instructions-giyen" is unlikely %o use
€eg8eCould yoU eee ?
You might care to ¢..
Would you minds.a. ?

etce
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Such construections conve Vs "begging" overtones and are not
therefore appropriate to the act of instructing. When one ig
instructimg, he/she assames the role of , "giver": he/she ig

giving directionsg and information, The Commending tone of the

and reflect the purpose of the act of instructingl'banger,"
uwarning,ueaution,rﬂbtef'Importantﬂ etcs They are uged to give
special emphasis on Some parts of the act.

Certain types of instruections tend to prefer certain types

of vocabulary, In a text of g recipe, for instance, one expects

to locate g person, a place, or thing,
|
ee8s' Get off the bus in Park Rosd by Post office
Cross the first road you come to (Havelock Rd)

and then cross on to the right hangd side of

are carried out,
O i
e.glApply Sparingly to scalp, hassage gently into
hair, and scalp then brusy thoroughly,’ (¢ )
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As one can see, the differences between the two categories are
on the lexical level. The former is likely to display more items
having to do with location and movement, whereas the latter will
tend to prefer items having to do with manipulating things.

2¢2.2¢ Tenor of Discourses

Our language behaviour does not depend only upon what are
doing or talking about, it depends also, to a considerable extent,
on the participants (their social roles, their status relationshir
etc)and on the social function language is being used to fulfill.,
In the following discussions, I shall look at the importance of

such interpersonal variasbles as formality, familiarity,

"personality"; I shall see also how the language of Written
Instructions reflects the socigl role of instructions,

2.2,2,1,'The style(s) of Written Instructions.

To identify the styles of a given text, one has, first of
all, to identify the participants, their statuses and the kind
of relationships they maintain between one another. Thercfore
the first question to ask is, "what are the participants in
Written Instructions?"

Anyonﬁéy%an write and in good control of histféve senses
gan, in principle, write instructions. It suffices for hingE
have something to write about, some knowledge to impart.

The writer of instructions can be a single individugal
_(e.g. a doctor writing medical prescriptions to a patient) or a
group of individuals (e.g. a business associgtion sending to its

clients directions concerning the use of a new product) .
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The readers of instructions can be grouped into three
categoriesg: a general audiance, a sSpecialized audiance, and
a private audiance, The first Sroup embraces "Monsieur Tout
le IMonde", Mo Specifie reader is addressed, Instructions
for use of an appliance, for instance, are written for any
buyer potential, The second group is more selective, It
includes people sharing some qualities, It ig the group of
"speoialists",  The readers of recipes for instance are
generally those people that are interest in cookery, The last
group can bhe associated with the catezory of instruetions that
We can ecall "privatet instructions, This category of

instructions jis for private bPurpose and has to de eéssentially

Brown and Gilman (1960) have distinguished two major
dimensions whereby the relationships between participants in
discourse ean be analyzeds; it is the dimension of power and the

dimension of solidarity, The first dimension 1s vertical and

teacher vs Student, parent vs child, ete), Halliday(1978:144)
calls such institutionalized reles, ‘“social roles of the first
Order®, He OPposes them to "social roles of the second order
which are lessg parmanent and come into being only in and
through 1anguage, the discourse roles of questioner, informer,
Tresponder, doubter, contradicter, ang the like", The roles of
giving or receiving instructions can belong into this second
category,

The dimension of solidarity is horizontal and concerns
persons of relatively equal statys, Jolidarity is determined
by such factors ag Same age, same profession, etec. It depends

on how participants bPerceive one anotherts status,
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In English, some of thcryﬁgegg of these relations of power
and solidarity between participants are personal nemes.
The first name is generally used when there is high solidarity
between the addresser and the addresseei This supposes that the -
former is, or feels that he/she is, socially equal or socially
close to the latter. On the other hand, one decides to address

one's interlocutor by the first name when one feels there is

low solidarity between one and the addressee. The latter is then
regarded as socially more powerful than or as socially distent
from the addresser. The following text can be illustrative.
IMr Toulson,
Please do the following things:
1.Loosen air lock in top landing radiator
2;Check top washers in kitchen
3. Remoga 01d pipes in small room
4 Ne.B. lcave a bill please
MrsRandall (g}
As it appears in this letter of instructioﬁs, therc is low
solidarity between the addresser (Mrs Randall) and the addressee
(Mr Toulson). It may be possible that lirs Randall and Mr Toulson
are neighbours and/or are acgquainted with each othcr quite well;

but the fact that Mrs Randall addresses Mr Toulson by his fahily

nane sugzests that she feels that she and Mr Toulson are not
psychologically (or sceially) close enough S0 that she gan afford
to address him by his Christian nsme. On the contrary, the

inétructions below reflect high solidarity between the addresser

and the addressee.
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' Mick, I wontt be back till 5 so

please could you do the following:

patatoes

collect bread

hang washlng out

poﬁ in next door to see if everything
is Oke

Molly." (/7]
The use of #hort names suggests that the participants arc
psychologically and socially g¢lose enough,

Unlike instructions eddressed to a privake audiance,
instructions written for the public are indifferent or neutral
as regards power and solidarity, Participants are generally
strangers one to another, besides what is most important is not
the relationships between participants but an objective,
accurate and complete information.

Power and solidarity involve one important notion that
constitutes almost the leitmotiv of any stylistic study. It is
the notion of formality. However, the use of this notion necds
precising, as Halliday (1978:224=5) points it oubs

W ees the term formality (or "level of formality")
is the source of some confusion in discussions of
language, because it is used in two different senses.
On the one hand, i1t refers to the use of forms of
language=-words, grammatical structuress that arec
conventionally associated with certain modcs: with
impersonal letters or memoranda, various types of
jnterview and the likey On the other hand, it is
used to refer to the degrce of respect that is

shown linguistically to the person who is being
addressed:



language differs rathey widely as regards how

(and as regards how much) they incorporate the
expressions of respect, but there are ways of
addressing parents and eldefs, sogcial and occupa=-
tional superiors, and so on, that are recognized as
the marks of the social Pelationship involved.”

In the following discussions, the term formality will refer
essentially to its second sense. It shall be used to refer to the
kind of language the "instructions-giver" adopts towPrds the
addressees.

There is no dividing line between "formality" and "informa—
lity". Instead, there is

¥ g gradation that extends through several degrees
of familiarity within home (sister to sister,
mother to mother, etc) up a ladder with rungs for
friemd@ to friend, adult to child, boss to assistank,
parishioner to priest, and ends in the frigid and
rigid formality of envoy to monarch, "'
(.cited by Uninoda~Chirdesy (1986-7)

According to the degrees of formality, Joos (1962) has postulated
five "styles" of discourse namely,"frozen",%"deliberative",
“oonsultative", "easual", and "intimate". The top. two levels
are characteristic of professional settings, the remaining three
are frequent respectively, in business ¢ransactions, social
communication and intimate dealings. The five "styles" overka
and it would not be easy to draw a sharp dististinetion betw..ou

one style and its neigbours. Different levels of style have been

proposed., Quirk and Greenbgum distinguish?: (Rigid)-Formal-(Neutral)-
Informal~(Familiar) Mc Crimmon (1984) proposes only three levels:
Formal=-Moderate=Colloquial. Other classifications.might have been
proposed, however, as Halliday (1964) remarks, such categories arc
arbitrary and provisional, until we know more about how formal

prope€ties vary with style.



It is not easy to give precise limits to the style of

vritten Instructionss However, if one is to attempld a gross gene=
ralisation, one would characterize Written Instructions as
formal. In general, Written Instructions draw their material
from standard lexion and standard grammar} Since Written Instruc-—
tions aim at a large audiance, the words and the st¥ruotuzs must be
understood by everyreader, The language used belong to the
noommon core" : the words and constructions of Written Instructions
can be found in all, or nearly, all varieties of English.
public Written Dnstructions use a language that can be understood
by the common man, However the ¥instructions giver" does not
need to sound friendly, nordoes heg&eed to be too distant from
his#igdiance.lkajfst "keep the middle of the road",-The use of
the imperative form fulfills this purpose perfectlyy In fact,
imperative is somewhat at the border line between eolloquigl and
formal English, It can be found in a formal as in a eolloguial
language (Leech 1966t76), However, in Written Instructions, the
imperative form is not a mark of colloguial but of formal &tyle.
The "formality" of Wrltten Instructions can be divided
into three levelss, The lowest level is characterized by an
abundant use of imperatives,
G els (a)"Shake well before usef(as) .
flost of Written Instructions use this form, It-is the most direct
and the simplest, The second level, more formal, is oharecteriz..
by such structukg¢s as
(b)iYou should shake well before useq

Jle advise you to shake well before uses
The third level, the less frequent but the most formal, includes
such feacturcs as the passive form of verbs and impersonal

structures with "it".



ceZe (E33It is recommended to shake well before use
~The product should be shaken before usc.

what is common to all these three levels is the absence of the
participants, and, indeed, formal language is typicelly
impersonal. These lebels do not exclude one anothery they can
be found in one text« When the writer uses (b) or (d), one of
the reasons may be that he/she wants to dircet the reader!s
special attention to some part of the message. (see 3+.2.1:1. and
3e3e¢2¢)0

All texts of instructions do not present the same degree
of formality. Some are more, or less, formal than others.
Official instruction tend to be the most formal.

Less formal instructions are esmpecially characterized by abbre-—
viated structures, as we shall see under 3,243

The "qualifications" of the audiance influences also thc
language of instructions. When instructions arc addressed to a
gpecialized amdiance, they are generally written in a specializcd,
technical style. The commonest examples are found in recipes.
Most of the terms used are generaglly limited to cookery settings.
It is not sure that the "non-initiate" would understand easily
such instructions,

Unlike public instructions, private ones abundantly use
colloquialismse. The language used is generally the "language of
the home". Addressers and addressees are gencrally socially
and psychologically closej consider the extract belows:

" As requested, here are the instructions for
what to do when you arrive. You can pick up
the keys from the Scheme Office when you get

to London. There will be three of Bdem. Don't
forget, please, to lock all doors when you leave.
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Burglars, you know. The Phornes on the

3rd Floor-or is the 4th? I can never
remember=had their flat broken into recently.
Oh, yes, some of the plants are on the

balconys (31)

The passage is rich in colloguial words and structures that
are characteristicaof informal lenguage. The contracted form("don'd"}y ,
the temporizers ("you know" , "oh,yes"), elliptical constructions
("Burglars") ,etc.

A1l private instructions do not use informal language.
If, for instance, one wants a Bank Manager to transfer one's
account to another bank, whatewver intimate one may be to the Bank

Manager in everyday life, one is required in these particular

circumstances to ignore those relations and start one's letter

of instructions by a "Dear Mr X" and end it by a "Yours Sincerely".
Here roles have changed. The roles of client vs Bank Manager heve
replaced the more permanent roles of friend vs friend.

The use of persomal reference can also be a signal of the
relationships between participants: Written Instructions display
a good deal of personal referencese. In private instructions, where
addressers and addressees are supposed to know one another,
personal references, hy means of personal pronouns and nounsy is
very common, if not imperative. This mekes the message more -
personal.

In public instructions, as in any other form of language
for public consumption, addressers never, or almost, refer to
themselves. This "absence" of the addresser in a piece language
is also regarded as a mark of formality. What matters here is
not who send the message; what the addressces need the most is a
complete and accurate informationy and the information must bec . .

its own defender.
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The addresser nceds not intrude into it, "Impersonality$ cen be
marked in various ways, among which;
a= The use of the imperative form¢ in a sentence sueh as
nghake well before use" . Fhere is no - element that
can inform about the addressers
b= The use of passive forms of verbs
e.gJ(The medceine should be shaken before use”
¢c- By "it-=constructions
ceg:' It is recommended to shake the medccine before use-”
d=- The use of the impersonal "we"
"we suggest to shake the medecine before use.
All these forms are impersonal as regads refcrence to the
addresser, but (a) is the most commonly used o The use of (b),
(e),(d) marks generally a kind of speclal emphasis on some part
of the message. That emphasis is generally conveyed through
modals (as in (b), performative verbs (es in (c) and (d)).
Unlike addressers, addressees are frequently referred to
by means of the personal pronoun "you®™ and or the ﬁmmmaasﬂ*“1
8dj6ctive your",
e.g&HIf‘xgg want to record an a track whose tab
has already been broken off, use adhesive
tape o cover the hole and records (32)
iTransit damages must be reported to your
dealer within 24 hours of recgeipt of the
applianceﬁ(14)

In imperative constructions, the pronoun nyou" is lexically gbseent

but semantically presente
eegt"/Foi/ Shake well before uscle



Who is the "you" of the instructions? At first sight, it would
seem that "you" in tnstructions refers to any rcaders. But,
actuglly it does not. It particularly refers to a speoific
qudiance. The "you" of medical directions, for instance,
refer principally to those persons who, direetly or indirectly,
need medical help. The "you" in a recipe refers primarity to
cooks. Here the reader and the addressee of instructions are two
distinct personse. The "you" of instructions refers to any person
who feels he is concerned someway or other by those instructions.
The use of "you" in Written Instructions personalizes the mes~c~~
and gives it a conversational tone. The addressees are called o1,
"pointed at", as if they werec actually present, and to some
extent they are. They are present in the addressers mind.
Direct reference to the addressees may have the force of a spell
that predisposes the latter to act or react as required.
Sometimes, addressees may be referred to in the third person
ce.gt "Paticnts who suffer from bronchial ssbhma
should consult the doctor before teking such
drugs". (40)

In the imperative form, the same text would read,

"If you suffer from bronchialsee

consult your / the doctor."
Ls one can see, the third person here is also used to impers~m
lize the message. In instances like these, the addressers have
adopted a more distant attitude vis=a=-vis their interlocutors.

After this analysis of how the relationships between

participants affect the langue af Written Instructions, one can
say that the English of Written Instructions,is generally formsl,
impersonal as regards the addressers and personal as regards

the addressees.
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2.2e242s The soqial function of

Written Instructions

The purpose of Written Instructionsist> direct and to teach
(details have been discussed in Chaptetr onc)s The dircctive
function is reflected through the use of imperatives forms,

of sgme modals (ex: must, should)yirof performatives verbs (recom—
mend, suggest, advise). The use of thebe devices are very
important in distinguishing instructions from a sihple description
of a process. The description of a process is written like a
narrative. Instructions are written like commands because the
audiance is expected to act. Here below is ° ° + i3 a succinct
comparison between instructions and a description of a processe
It illustrates the rolc of imperative in Written Instructions.

Giving instructions a_process

"(you) Fasten the left strand." "The left strand is fastend...”

1eImperative mood (orders or 1.Indicative mood (statement
commands) of faots)

2.4ctive voice (subject does 2.Passive (subjeet is acted
the action) upon)

3.Second person (person spoken 3.Third person (thing spoken
to is subject. Subject is about is subject

understood, "you".
(Laster and Pickett 1985:37)
Generally, the informmative, didactic r¢lg of ie underss¥oedy -

but sometimes, it is more emplicit in borrowed forms such as

descriptions, and explanations.



Example of a description:

\ The automatic emergeney lighting consists of the
i
type of We27041 search light and the Z.245+1 chargers.

Example of an expleinafiont (38)
V Bring the correct stylus to the playing position

by means of the stylus selectori: Failure to do

this may result in serious demages to the records

and stylusy(gg)

The underlining is mine and shows which part of the text is an

expla: nation. The role of a description or an explanation in a
text of instructions is to provide the reader with extra infor-
mation that cannot be easily inferred from the habitual impere-

tive forme

3.243. Mode of discourse.

when one considers language variation according to the
medium of communication, one is generally led to distinguish
two modes of transmission: speech and writing. Differences
between the two modes can be subsumed under three major headings:
the social status of each, its conttgst of production and its
form or structure.

Nowadays, writing is regarded as a prestigious achievement,
an index of progresse. To li¥re in modern society, to keep up
with scientific and technological advances, writing has become

o vital instrument. Writing omes much of its importance to the

fact that it allows communication over time and space. Its
relative durgbility counter balances the transicneoy of speeche.

Speech and writing differ also as regards their respective role

in communicatione ; . A S O | TR, (. *
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Wherecas speech is primarily for interactional communication,
iscet0 establish and maintain human relationships,.lvuq:iting is
generally for transactional use, that is to say, %thc working
out and trensference of information", No less important,

1 anguage, thanks to writing has become "goncrete", more obser-
vable and analyzable (Brown and Yule 198334@7) «.

The situationgl context accounts also for the differences
between speech and writing. The physical absence of the addressee
mekes the message of instructions unidirectional, The writer
receives no direct feedback from his/her correspondente But,
contrary to speakers who generally work under time pressure,
writess have the advantage of shaping and reeshaping their texts:
conscquently, writing refleots a more rigorous chojcc of words
and structures than speech, Nonetheless writers have to wark
much harder in order to be clear and explicit whereas spezkers
have the advantage of adjusting their language %o the reactions
of their interlocutor(s)e

The contextual constraints imposed upon writers or speakers
have a geat bearing on the form of the texts, Speakers,dnlike
writers, have no time to " hunt for® the right word, Spoken texts
arc made of words that have undergone no rigorgus scrutiny acs
in written texts. Also, spoken texts display frequent pauscs,
incomplete sentences, etc. On the whole spoken texts are looser,
with less "lexical information per unit of grammar”. (Halliday
197812 224)

Lach modle mrosents inkercrt forturcs okt o ot - casily:
translatablae by +hoather me ;) "such ‘j:(;;-:*fv"“ﬂ-@ 28 Btress, onl’
intonatin of s\;;&bh have no cxnet cguiivelont in writting,
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However writing can try translate them by varlous means
of typography such as bold types, itelicigations, etc. On the
other hand, writing has paragraphs, quot ebions markse and other
such devices which have no paralleld in speeche

After this gquick and rough survey of the dichotomy specch=
writing, we are now going to see how the written mode of discourse
affocts instructions. In other words I shall be cxamining what
pharacteristics of writing makes Written Instructions a distince
tive variety of English.

It has been suggested that contextual constraints tend %o
lengthen spoken texts with pauses, broken constructions, etcf
In Written Instructions, contextual constraints have opposite
g.ffecets. On account of pressure of time and spacc, texts of

instructions tend to get shorter: the.message tends to be

packed into few words, on a small space, in a shért timee
This is due, perhaps to the fact that a good management of all
available means is a factor of efficieney, and consequently,
if writers can convey their message in few words, in a short
time, on a reduced space, so much thé betterd
When texts of instructions are shortened, some elcments are
left out. The most omitted are articles, objeets, subjects,
verbss(For details sec Chapter three, 3ele142)
111 kinds of instructions are not abbreviated. Lbbreviated
instructions are found generally on
=clothesy e.g:“Hand Wash Cold Water

Do Not Bleach

Lay Flat To Dry

Cool Iron" &)
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~packets, e.2:" Fragile
Do Not Drop" (3}
~appliances, e.g:“Always Remove Mains Plug
From Wall Socket When Not

In Use Or Before Service

Operation Never Remove Covers
Unless Qualified To Do So “(¢4)

=ctce

inother point related to instructional writing and which
deserves mentioning here is the role of the layouts The layout
in texts of instructions is devised in such a way that it must
allow easy and quick reading. That is why texts are, either
short, or, when they are relatively long, they are chunked into
smaller units, or paragraphs (sec opposite pase) e
sometimes, those paragraphs are also tidled. The smaller the
paragraphs, the more easily and quickly thc message passSesSe
Most of the timc, instructions are organized into steps, and
each step can correspond to a paragraphe. Those steps may be sct
off by boxes (secec opposite page). Besides, numbering and
boxing some other devices that are used to mark emphasis in
Written Instructions are, the bullet (@), the square (W) ,
the dash (), the asterisk (), and uppercase letters.
The opposite page shows some of the emphasis markers just

mentioned: boxing, the bullet, numbering, and uppercase lettcrs,



-4 §=

Sometimes, the text of instructions may recauire visnal
support, in order to convey the maximum of informations
Thanks to the image, the information becoomes less abstract
and easier to assimilate. The photocopied page shows an instancc
of the relationship between image and texbe If we consider
point 3, for instance, it is mush casier to locate the battery
compartiment, or %o install new battcries when 1lpooking at the
picture, than to rely on the text onlye. To a certain extent,
the image stands for the addresser who, were he/she present,

he/she would execute the demonstrations himselfs

24 3¢ Summarys

i————

The purpose of this Chapter was to analyse Written Instruc-
tions as "a variety of English distinguished according to use'.
To this end, three parameters were considered: the field, the
tenor, the mode of discourse. The objective was to examine how
such factors as the subject matter, the participants and their
relationships, the purpose, and the written medium, influenced
the language of Written Instructionses 411 the level of field,
the distinctive feature common to most of instructions is the
imperative forms This forms seems the most appropriate to the
act of instricting. Minor significant features are encountered
when one looks at a particular type of instructions whose 1o=d >
will reflect their npeferential: content"s The analysis of the
parameter of tenor has revealed that written are formal,
impersonal in temms of reference to the addressee and personal
in terms of reference to the addressers The social purpose of
instructions ig generally expressed through the imperative fori
The parameter of mode has revealed that Wiritten Instroctions

ig characterized by its bay-out, its organization of the infor-

mation into small units . L - -
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CHAPTER THREE.

THE SYNTACTIC ANALYSIS OF WRITTEN
INSTRUCTIONS.

In the preceding two ohapters; the focus was on the
communicative content of written Instructions. It was a kind
of snswer to the WHAT and the WHY of (Written) Instructions.
The present chapter will attempt to answer to the how of seme
instructions. How 18 this or that type of structure used to
perform or fulfill a particular function within the framework of
written Instructions? How is the meaning of a given structure - =y
relevant in respect to the general meaning of written xnstructions?
This enalysis will be a formal onec, but it will not deal
with the total form of written Instructionse Noy will it be =2
fishing for peculiarities (eege deviations from the norm) e
Instead, the analysis will principally be interested in those
formal elements that present a certain stylistic significance
potential, because of their relaximeifrequency in instrqcthonal
texte. For instance, the imperative form is widely used in written
instructionse This study will ther try to answer why this form
is preforred %o others (e«ge declarative).

In brief, this chapter intends to look at the major ntechniques"

.sod in instructional writing ' and ot the stylistic effects
achieved through these techniquese

Three grammatical units will be the focus of the analysis:
the sentence, the clause, and the phrasce These three units ST
coexist in a kind of hierarchical relationship that can be %

schematized as followss?

"Sentenceg,clause-wphrase“



Literally teanslated, the relationships would read: a sentence
is more than equal to a clause which, in turn, is more than
o phrases. The boundaries between the three units cannot always

be drawn, especially between a sentence and a clausce.
™

Phe difficulty of not clearly distinguishing a gemtencelclaus” 1ies,
- . M 3

perhaps, 1n the grammatlcéTYéécorded to the notion of gentencee

ASentmce® tends to be regarded more as an orthographie unit that

igs enclosed between full stops than as a grammatical constituent

( efr, for jnstance Belliday 1985) »

However, it seems glmost impossible to talk of one of the two

terms without making reference to the other, as it cen be seen

in the following definitionss:

(a)"Whenever a SPCA-type structure is. overtly
linked with another SPCA-type structure to form
o single sentence, therefore‘zgi§7})we refer to
the cooccuring structures as clauscse The term
nelause" is only used by us in the deseription
of combinations of SPCA=type structures within
o single setence" (Crystal and Davy 1969347) »

(b) A clamse, like = sentence, has both 2 subject and
o verbe Unlike the sentence, it cannot stand
by itself. Tt is a minor pattern that must be
attached to a major pattern
(Blumenthal and Zahner 19632359)

(¢)The fifed relation among units means that every
sentence consists of one Or more than one
complete clause (Helliday et als 19633359)

(d)Elsewhere, Halliday defines the clausc as
wy simple sentence" (in Makkai and Makkai (ede)

1974328)
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(e)Quirk and Greenbaum (1973) define simple
sentences as sentences of one clause, that is
to say that they equate a simple sentence
and a clause.

((a),(0),(c),(a), and (¢) are cited by Rutayisire 1982:81)

AS one can notice, these definitions are of 1little help
as regards a clear distinction between a clause and a sentence.
For practical purpose, Nowevery I must precise how I intend to
ase the two termse The term"sentence" will be teken in its loosest
sense, that is to say, as somthing between graphology and grammary
i.e as a unit of writing and as 2a unit of grammar, more than or
equal to a clause. As for the clause, I as Rutayirc, will adopt
the definition which takes the clause as a simple sentencees -

(ibidem), vsece also (c¢), (d) and (e))

3.1.The Sentences Unit.

) sentence 18 made of one or more clauses. According to
the number and the kinds of combinations of clauses, we have

three categories of sgntencess

a.The simple sentence which is made of one clausee

csis "The cuping lever must be in the lowered
position". ( 29)

b.The compound sentence which conbains two or more
independent clauses which are joined by co rordi-
natione eegibour a 1ittle water in the bottle and
sheke well". (43)

c.The compleX sentence which contains one or more
dependent clauses in addition to the independent
clauses €egs"If jrritation persists, or if hair

10ss occurs, consult physician“ﬂaﬂ



Written instructions do not seem to be fond of any particular
type of sentencesSs But one of the factors that can influence
sentence-building in instructional writing is the constraints of
gpace time. Simple sentences are principally {not exclusively)
found on relatively small spaces such as on boxes, can® etcs
wheregs more elaborate ssentences are ganerally found on larger
gpaces, .83 in booklets of instructione. (The influence of space
and time will be illustrated in more details in the coming e
discussions)e
Every sentence stracture can be analyzed into five

grammatieal elementsi subject (g), verb (v), complement (¢),
object (0) and adverbial (a), They are slso called elcments of the
clause structure, The combination of these elements gives seven
structural patterns of grammatical sentences.

SV & The baby is crying

svo

SVC § The sky is red

I have last my watch

sSVA The book is under the bed

SV00: Mary gave me & rose
SV0OCs My mother called that gesture a provo=
cation.

b m oy svoa: 8he has thrown flower out.

]
-~ Dok ot s

Sentences are used to perform four discourse functionss
statements, directives, questions, and exclamations. These functions
are typically realized through four syntactic types of sentences:?
the declarative, the imperative, the interrogative, and the exclama~
tive, respectively. There is no need to insist that there is no one
to one correspondence between form and function: declarative
sentence does not always etate, an interrogative dots not always

ask, etc.
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Written instructions, as instructions in general, are
meant to inform end to directe. THis double function is generally
‘expressed in three ways: ' ~Through ‘an imperative sén¥ence,
eeit? n@-1ose. ~ofhex used, (1)
Herc, the addressees are not only asked to adopt a certain
attitude or to perform a certain action, they are also implieitl-
informed about something that would read like, "I tell you that -

the bottle must be closed after use".

~Through a declarative sentence?

e.gt"This is poison"e Here, the readers are not just informed 1 . &le
that the substance refered to is poison, but, they are also asked
implieitly not %o gwallow or even not touch that substancee.

~Through both an impe?axive and a "
declarative: e.g3"The powder may cause skin or nasal irritation
Avoid inhaling and wash hand after using." (16)
These two sentences are perfectly explicit' as regards the
double purpose of instructionse The informative part of the message
is realized through the declarative sentence, and the directive B
part is realized through the imperstive.
A1l instructions have these two structures; what one may ask then,
is why the imperative form seems the most favoured in instructional

we#iting, while the declarative is generally left in the back™
ground. (For more details, scc Sedstal)

After this brief look at the types and the functions
of sentences in Wi tten Instructions, let's now have o look at

how sentences connect to one another in units of meaninge
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3.1.1.Sentence Connectione

The purpose of this section is o0 examine what types of
cohesion are more recurrent in ﬁhitfen Instructions and how they
contribute to the general meaning of instructions.

In other words, I shall be looking ab how meanings in sentences
are put tagether and presented in Written Tnstructionse I shal-
focus on the role and the importance of each of these: refercnce,
ellipsis, and conjunction.

3.1.1.1.Reference.

Helliday and Hasen' (1976) define reference as

"The relation between an element of the text
and something elsc by reference to which

it is interpreted in the given instancees
[it/ is a potentially cohesive relation
because the thing that sewes as the source
of interpretation may itself be an element
of text".(pp 308-9)

Phere exist Two kinds of referencej the endophoric reference which
occurs within the text, and the exophoric referenc§ﬂ$%’not a
textual relation but a situational onej the missing piece of infor-
mation is derivable solely from the situation. Both types of
referehce can be found in Written Instructions, but the focus
»f interest will be on. the exephdric reference because it is one
of the illustrations of how some uses of language, =mong which,
written Instructions, are context=bound; without the context, it
would be almost impossible to interpret those nsSeSe

one of the features that characterize texts >f Written

Instructions is the relative large emount of exophorie referenccs

they displaye
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One of the most recurring elements that 1ink = text of instructi
to the context is the definite article. It generelly refers to
items which can be casily identified in the contexte
The number of definite articles in the text below shows the
degree to which they can be important.

Radio Operation

1.Set the power / function switch to the "on/radio
1ine", position. The power will illuminate.

5,Slide fhe band selector to the wEMY MY, SW

—

or USW2"'position.

3.With the band selector in the P position, set
the FM mode selector to the ngtereo" position.
The M stereo indicator will illumipate when an
M stereo broad-cast is received, Even with the
M mode selector in "stereo" posikion, mono brogdi-
cagts can be received if Egg‘broadoasting station
is not transmitting a stereo programme at that tine
If stereo reception 1s unsatisfactory, set the I
mode selector %o ﬁgg "mono¥ positione.

4 4Rotate bhe tuning control in the appropriate
direcction until the desired broadcast is received.s -

_5e.Adjust the aerial appropriately o obtain best
reception on the band selectedese

6.adjust the volume and tone control for & confor-
table sound. Adjust the balance control for
relative spesker out put balance dependent on
listener's positions

7, Etce (37




These are some of the instructions about how t0 operate a radioe
Most of the items refered to are ndefinite", not because they
have been earlier mentioned in the text, but because they can
be seen, touched and jdentifieds It would be almost impossible
to interpret the passage correctly, especially to see clearly
what the objects Look like, did not one have some concrete
material (an image OTr & real object)e. Thus one can imagine the
movements of the eyes of the readers: they are consantly movi ng
from the text to the material support, and vice versa, in oxder
to mebeh one to the othere.
pnother category of exophorie refcrence which is

pecurrent innw,iﬁﬁen.instructions is the personal reference.
Sometimesy the addressees are refered to by means of "you" ox
nyour". AS to the personal pronoun nwe" or the possessive adjectl™
"our", it has been observed that they are not marks of "persona=
1ity" but of “impersonality“.

gentences or phrases can also be used %o refer explicitly

to something outside the text.

c.g:0pen the battery compartiment cover as
shown in the figure''s .£36)

v ¢lose . cove plpte'but lenwefsuificienx ;
place for passe of shread JaedEigsd) 't <

u ‘The hook m&chanism, figure 3, should
receive careful attention when lubrica=-
ting the machine "% (15)
These three examples show how the context (an image or"figure"
ig an imitation of the real contxt), can be uged to "fill in the
g@y'hlatmﬁ.
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A1l the instances of exophorie references illustrate how the
context can influence the shape of a text, They do not contribute
directly to the cohesion of the text of instructions, but they

serve as a bridge between the text and the outside worlde

} Tele 2.ElliESi$o

Ellipsis is an omission of a grammatical item which 18,
nevertheless, understood and recoverables The léft out eloment
can be recovered from two wayss
a,The'linguistic contexty €83 -will you come with me?
-yes, 1 will [gome with yoé].
beThe situational context, e«&: seeing his mama with a
packet of sweets, a little boy can come ronning and
shouting "Mum, give /me some gweets/"
Ellipsis in.|Fitten.1nstructions, 1ike reference, canl also be
textual or situationale I generally affects such important elements
of the sentence gtructure as objects, verbs and subjectsy it affects
also such less important ones as articles (the definite artiel-

no.t a.bly) . -
I.1.1.2.1.The ellipsis of objects.

The object is usually seen as one of the most obligatory
elements of the sentence structures 1t is required for the comple-
mentation of the meaning of a sentence. Objects are either direc*
gs in "I'm writing a letter, oOT jndirect, as in, wI'ym writing a -
letter 2 John" .

In informal spoken language, it is common to omit objects:
pecanse the speaker and the hearer are generally in the same
gituations Their discourse is full of "blank spaces" that are
filled in by jnference and presupposition. The 1little boy aboye

does not need %o express his request in more wordse
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1t suffices for him to extend his arm, OT point to the object(s)
of his desires and simply says “giveﬂ! Tven if the child does not
make any movemeht gowords the sweets hey neuer:b.h.eless,presuppoaes
that his mama will understand the roquest by inferring from the
direct environing gituationg

Written instructions behave in this respect like spoken
1anguages Objects are frequénhly omifted, the information they
convery being pecovesable from either the text on bhe gituation,

or from bothe Here is an examples

\ protectafrom sunlight
Do not exposeAbo temperature exoeeding 50°c¢
Do not pierce or burn,even after useees'(3 )

The verbs in the text above (i.e protect, eXpose, pierce) are
transitive, and cach, in noymal conditions, would requirc an
objects It can be pecovered from the text-, or from the context
(the instructions are written on the wpressurised Containerreferred
to0 and the reader can see b i R : ; R
There are other instances of ellipsis where 0RE cannot
tell exactly what the left out element ise
c.gtWiet hair. Work up rich lather
Rinse ﬁheﬂj? ,Repaat [wha'l;? U 6:
There are yarious ways to complete the verbs'rinse" or wpepeat"
Example (1a)Rinse the shampoo out of hair !
(1b)WRinse the lather out of halr A
(4c) Rinse the hair: .
(22) "Repeat the action: "
¢ ob)\'Repeat what you've just done ¥
any of the suggested objects of “*pinse" or vpepeat" fiks well in -

the contexte
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Morcovers those objectsy as one can see, are SO coatextually
~lose that the chofce of one involvesnecessarily, OT to a certain
degree ab 1east, the otherse ) correct interpretetion of the
peaders in order to complete their information are limpited by
the contexbe

Here, what ~matters is not the exact worels" or phrase 0
£i11 in the gap» but the exact widea",Whether you say (1a) ,(1P)
or (1e¢), for instance the underlying idea remains the same,

because when you do 18, you are doing also (10), and f1c) e

* 3e1e1e2s24ThE ellipsis of subjectse

Tike objects, suhjects are al so regarded as important ..
elements in the structure of a gentencee With verbs, objects are
the backbone of the typical English gentence. When one encountcrs
a subjectless gentence, the subject can easily be understood

from the preceding text or fronm the contexte

c.gt "ICB NO BASE RELAXER
Avoid ali contact with eyed
ACen cause blindness
AContains sodium hydroxide}’('s)

For the two vorbs "can" and neontain", the subject 1is obwiously
np¢B NO BASE RELAXER" . But even if the subject were not

mentioned gomewhere in the text, the reader would still under-
stand, that the missing glement referred to is the product
contained in the jar on which the instructions are writtens

With the omission of the subject, the instructions,look1ﬂ£einfor—
mal writinge The text seems morc nively". Had not the subject
been omitted, the text would look less elegant, gomewhalb burdened

by the repetition of the subjecte
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The ellipsis @f verbse
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nProm the thread stand, lead the thread..e
to front ...‘pqquthread in weaging fashione..s.
now pull,thread down ward" (40)

Had this piecce if instructions been written by a different
person, it is almost oertain that that person would have arranged
the same articles in a different way, Amongst some of the poesitie " °9
lities of different arrangements one gan think oﬂvmem are;

(a) having an articleless ‘text, (b) putting = definije article
everywhare grammar requires it, (¢) putting axfdecles where they
havg been left out. and omit those that are now present in the
textg ALL these Mupside down™ arrengements would noi affect to
any degree the cssential of the message; and I think it is for
this reason that in some texts of instructions articles and
other determiners (e.g his, your, eto...).g;e somgimes left out-.
such *omissions give to the text a telegraphia and pompagt stylc
that may be resorted to when one wents to save space and time.

As I have suggesfqdthe pressure of time ond space seems
to be one of the majoxr reasons underlying the use of ellipsis
in Tritten Instructionsy Ellipsis tends to bg more found on
small spacesg However the desire to save $ive may push the
writter to abbreviate hiauti;ts even on largel spacesy
As it is the case with reference, ellipsis can also be regarded
as another instence of how a situation can contribute Yo the
making of a text.

There is also a stylistic reason behind the use of
ellipsis, “henever on element can be clearly understood without
necessarily repeating it, one of the possibilities offered to

the speszker or the writer 48 to leave it out,
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Consider the text below,

5 Protect ,from sunlight

Do not expose o tempermatures exceeding50°c¢

Do not pierce or burn,even after use.

Keegﬂout of reach of children.

Keeppaway from food, drink and enimal

feeding stuffs,

Keep, away from kitchen utensils.

Keep jaway from combustible materialse s ?.)
A11 the verbs in this text (protect, expose, picrce, burn, kecp)
have the same object that has been omitted:
(The pressurized contained and/or the product it containere If the
object had not been omitted, the repetition (6 times!) of one
element would have rendered the whole text unnegessarily heavy
sven tiresome.

The stylistia reason correlates with a pragmatic one:

it is not advised to bother one's interlocutior by giving ther

the information they can themselves gety These two reasons are

actually linked to the first onet to economize on time and SDPAcC e
-In of&é.’b ’

"Tf one can shortep the text while keeping
the message unimpaired, this reduces the

amount of time and cffort fuvolved both in -éfngo—
ding and decodinge (hezeh ¥133:6%)

By virtue of this principle of economy, some texts of instruciion
are reduced to single phrases, eegt"flammable", "no smoking", ctc,
texts that are easier and quicxer to read and interpret.

Comménting on such reductions of texts, Shopen (1974) writes,
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eses There is something about the interplay

of thought and language that makes it preferable
sometimes to leave thought as integrated wholes
only to be named or referred to as one piece
rather than to be analyzed and broken down to the
level of word meaningses what is significant

about utterances such gs "[flammablgﬁifhb Smoking 7
is that we can tell just from the language

quoted that there is more to the message than

has been expressed in words (p 783)

Developing the same idea, Helliday (1985) remarks,

What is striking about such nominals is the
amount of information, including of course
interpersohal information such as "¢ ¢ ¢ ¢

o Ceviy (odvice] [arning, etc, that gets
packed into them. It is here perhaps that little
texts display the gregtest grammatical ingenuity

90360
We can conclude this discussions on ellipsis in Written Instruc*:
by guoting an interesting observation by Perrin (1938:229).

He remarks that ellipsis

"eso is a matter of style rather than of gramm--
Formal English uses relatiely few cllipsis,
tends to fill out all constructions, At the
other @yheme ycodlognigl English uses the
shorter constructions freely",

We can say that the more ellipsis is Written Instructions the

more tollognial the latter tend. to be.

J slele3.Conjunction.,

Here we shall be looking at how sentences cohere into texis

of gritten Instructions, by means of some forms of conjunctin»

. . 2
= ¥ coaddap, AT v hst . o A - - ~ e A v
- Yo s 7%

-
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The conjunctive relation between sentences can occux-in two ways,
(a) either, it is formally expressed through a oonjunctive | o,
element as in

Lite came,and capquerdd -
ory, it is nog formally expressed, but understood, as in,

uWe Came, we conguered,
In Written.lnstructians, conjunction can be axpressed in eithcr
way, but most of our attention will bear on ¥formal conjunction",
espeecially on those conjunctive elements used to express time in
a set of instructions,

There exist many devices such as brepositions,
adverbs, etc that are used to show how different stages of an
action are (to be) seqtienced in time, They also, abt the same time '
assign a particular structure to the list of activitiegin sequeneg,
"connote priority and endow the list with brecise, integrated
structure, having a beginning and an ende(Quirk at al 1985:636) .,
Let's ponsider, for instance, the following text,

"First make sure you know the humber then consult

your signalling code list of you have one " (44)

The words "first" gnd "then" play an important role in the
bassage above. They define g relation between two experiences,
"to know the number" gng "to consult the signalling code list",
they Somewhat ipnnose’ an order of acéur’  -ione3Experiornce must
cone before-the othors:They must succeed each other in time,

In many cases, numerals are also used to mark a temporal relation,

(]
€eg: Instructions For Regording Your Voice

TeFirst make sure that the set is plugged in the
mains (220 volts),

2+Then plug the microphone into the hole marked
microphone at the back of set,

3«0pen the cassette lid by pressing the button

)
marked Eject.'(ﬂo)



However, numerals can so be used, not to mark any segnence of

activities, but just to enumerate.

e.g:‘1.Do not wash hair

200 not use on irritated scalp

3¢If an irritation occurs, rinse immediately

4+For colour treated hair, use mild only V(8 )
Here, numerals are being used to show that pleces of advice are
being gided’ up one to another. Each warning above can be seen as
somewhat independent from the others. The order is practically
meaningless, But, whetper numersls ame used %o mark a seguence
of events or are used for a simple listing, their use suggests g
certain tendency towards; informal language. More Formal. Writton
Instructions would prefer their adverbial cquivalents: first (1y),
second(ly), etce 4 temporal relation ean also be undecrstood
even if it is not cxplieitly exprossed, .+« L RE LSgs

e.,g:ﬂ Yress evenly into ungreascd 9einch-pan

N
Sk Boke at” 300°C for 15 to 20 minutes. Cool, (26)

The example . - shows that the cohesive power of conjunctive
elements is sometimess skin=decp. Here s it 1s the underlying
semantic relation of succession in time that has the actual

cohesive power.

This explains why we aften recagnize the presence of a relation

of this kind (as in the example above) even where it is not

plainly expressed. We are prepared to supply it for ourselves. oS
and thus, to assume that thepg is cohesion even though it has

not been formglly aglized.Recipes do not generally use time
relators still, the reader understands that the activitics to be

performed must follow g certain order,



As Helliday and Hasan (1976:228) would say, it is this understood
time sequence that is the actual cohesive agent, and it is this
sematic relation in its cohesive function that must be referred
to @8 conjunction.
Another important time relator to look at is "gnd".
As a conjunctive element, "and" works as a kind of "passe=part. ..
It is a general purpose linking word which can adopt its
meaning according to the context. (Leech and Starvik mM75:160).
Any positive link between two ideas can be expressed by "and".
In written instructions, one of the major roles of "and" is to
function as a temporal signal. In many cases, it can eollooate
with, .or be replaced by, "then".
eeg3"Give the proper signal before moving out,
and only move off when you can do so softly
and without inconvenignce (@45)
If the temporal "and" is accompanie8 by "then", then we can
have: Give the proper signal before moving out and then,... or,
Give then proper signal before moving out, thenh...
The passage offers also an oppertunity to compare two different
uses of "gnd"sthe first is temporal and indicates a successin
in time of two getivities,the second is additive and is used
just to put togethem two similar elements (two similar -,
attitudes actually). "And" can also occur at the end of a sequence
as in,
e.g: "Emply the appliance, disconneet from mains supply,
defrost, and clean the inside (21).
"Close doors and windows, hold can upright and spray .
for 4-=6 seconds".(5?)
In such instances, "and" conveys a sense of termination of g
sequence. The reader understands that the sequence or the listing

is over.



In some places , "and" functions not only as a temporal

signal, but also as a mark of positive condition.

e.g3"Close the 1id and the spinner will start

automatically".(19

One will note first of all that here also "and" can be replaced
by "then", but this "then" does not involve the ides of sequence,
but it involves an idea of conseguence. HereyMand® fulfill two
functions:it is both a mark of a sequence and a mark of condition:,.
To express more plainly the idea of condition, the sentence oan
be rewrittenwith an "if-construction".

e+g: If you close the lid, (then) the sp inner

will start automatically".( 3)
This second consgtruction, because of the "if-clause", looks more
formal = and more suggestive than the first one which sounds
rather'fmpoﬁﬁw”and direct.
On the whole, connectives in written instructions
belong to a neutral language, neither too formal, not too informal .
Such heavy connectives as therefore, eonscquenddy¥s and so on,
are rather rare. Written instrecutions tend to favour shorter
connectives that contribute to the "directives" and "liveliness"
of style.
. 5+2s The Clause Unit.

Some of the definitions of the term clause have heen
considered under 3.,0. The common denominator for all those
definitions is that a clause, be it dependent on independent,
is made of two basic elements: a subject and a verb. The following
analysis will attempt to examine the clause unit in Weitten
Instructions in terms of systems; a system being defined as
"a set of classes in contrast" (Leech 1966:12)., LB

wik is ST .- IR
e A ..
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Some of the clause systems pointed out by Leech (ibidem) are:
the system of dependence; major/mihwr systems; finite/ non-finite
systems, and the system of mood. Two systems will hold ny

attention: the firsfﬂgnd the lastene «

36261 The system of mood.,.

Young (1985:45) difines mood as
the nanc given to those grammatical systems
that express the speaker's relation to a
proposition, but this kind of meaning does
not concern only the speaker and the propo=-
sition.Speekers Joke wp ahiedes Joroards
ek J—luﬂ " ave: A.aj}nﬂj_%;‘r He gake o/k ‘com—
municahing  with: other people, addressees
are necessarily involved.ees
The speaker in fact assigns roles in the
process of communication to himself and
the addressee.
Mood is the propriety of indcpendent clausc onlye Every independent
clause is either imperative or indicative, the indicative being
subdivided im two branches: the declarative clause and +ha imn+amma
gatjve clause.

342¢7¢1+ The imperative cluause-

It is characterised by the absence of no overt
grammatical subject.
e.g:”Protect from sunlight?S){}
The absent butnorless recal and understood subject of the imperative
clause is always "you". The discourse function associated with

the imperative from is "directive" but in instructions, this

funection becomes als» “informative, "
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Sometimes the "information" is explicitly expressed,
€eg3"The powder may cause skin or nesal SRkt )
irritationgivaoid inhaling and wash hemds
after using¥ (460,
These two sentences are perfectly explicit, gbout the double
purpose @f instructions, The informatige part is realized through
the declarative form and the directive part of the message is
realized through the imperative, All instructions po8SES these
two structures, but one may ask why the imperative form seems
tha most favotred in insfructional writing whereas the deolarntive,
no less{essential' is generally left in the backgrounde
I shink that the imperative form 1s more used for

pragmatic reasone Before looking at those reasons, let's note

first that the messaBe remains almost invariant whether you write
the instructions in the declarative form only, or in the imperc-—
tive form only. If for instance thé addressess decide to writc
instruction above in a declaratd form, "The powder may cause
skin or nasal irritation" the addréssers will undersband that
they must not touch or inhale that powder, If an the other hand
¢ ' they decide to use the imperative form only, "Avoid inhaling
and wash hand after usinggt the readers will still understand that
the information behind this prohibition is that the product may
cguse some denger if it is not carefully handleds

The preference of the imperative clause in instructions”
writing can be explained by Grice'é&%%pﬁanner that says, among
other things, that whenever possible, participant!s contribution
should be brief (Levinson 1983), In this connection it turns oat,
that the imperative is the simplest way to give instructions.
An imperative form is generally more direct, simpler than a decle--
rative one. The imperative is also used because thc addressee is
expected to act. Thus, it becomes more prachkical to use a

commanding voice instead of an "assertive® once



The commanding voice 4f instructions conveye a tinge of
impoliteness. But since the imperative in instructions is not
only "impositive" but also informative, this "eoloup" of impoli-~
teness becomes considerally mitigated. fetually dnstructions are
neutral as reg .ards politeness because they benefit both the

- addresser and the addressee (see Leech!s Cost=Benefitk Scale;49833107)
For such illocutions as instruching, suggesting, stating, and so on.
politeness is simply irrelevant; besides, most of the written
discourse among which written instructions rank tend to be indif
ferent as regards politeness (Leech, 105),

Semetimes, but not very often, the imperative clausc in
Written Instructions is acCompanied by "please" and this makes
the instructions look like polite requests,

eegt Yunile putting the searchlight into the charger,

plegse pay a¥tention to the following!f(38)

\Pay attention, pleasc, to warranty termsy(Sz)

YIf your receiver is operated in the near field
of VHF stations, plecase, push-in the telescopic
aerial-“(a s

VIf more than one switching per 24 hours is
required, 1eaée, teke the other switch rider
from the magazine in the transparent Sovorftg@%;

Fraser (p+53) explains the use of "please" as follows,

Y.ee"please", rather than conveying an emoti-nal
state of the Speaker, communicates an aspect

of the speaker's belief sbout the relationship

between himself snd the hearer.



In uding "please", the speaker is intending to
communicate some aspect of the relatlonship between

himself and the hearer, and this communiesation tokes
the form of representntlve, an assertiaons The uttes,
rance "please sit down", is llterully anl dlrcctly
(prabﬁﬁ&& a requcnt "but perhaps a polits . oruur;.

Butialso, lidernlly amMe ' .- i

directly, the assertion that the speaker owesithe

hearer some signal of deference.”
In connection with Fraser's opinion, one would conclude that the
four sentences above "assert" that the addressers owe ta the
addressces some deference. In my sensc "please" in the sentences
above islest g mark of deference than of a suhtle emphasise
It is an emphatic device meant to signal to the readcrs that the
piece of instruction they are reading needs special attention,
Were "please" a signal of deference, it would appear in all
instructions and not in some sentences onlye. If my reasoning is
correct, then,"please" does not communicate some aspect of the
relationship between addresser and addressee, but, it marks how
the writer can accord special importance to some part of the
messages Therefore, "please" in yritten Instructions can be
regarded less as a "softening" device than as a "ecompelling one",
lMoreover its .rare use suggests, as we remarked, that deference
is not necessary in this particular area of linguistie ~pmmnw’
cation.

Pe2e¢2¢ The system of dependencc.

Dependent clauses, especially agverbial clauses arc very
recurrent. They are introduced by such well known conjunctions
as "ify "when", etce.., I Bhalrl‘xexmine all of them, instead,
I shall focus on clauses of condition, clauses of time, and

clauses of purpose.
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= 3-2-2._1. Clauses of Condition.

n1feis the commonest conjunction introducing a condition-

In Written Instructionsy Wi fmclauses® are about real or possible

conditions.

cegt (a) "If you depress the forward button while
the tape is playing, the tape will adven’
to the beginning of the next prcgrammf’. oF

Gg "Do not use if scalps is irritaxod“.(13)

Unreal conditions such as those introduced by "if+ V (pest)"
are very improbable. Dependent clauses are about occurrencess
cither promoted by the mader as in fa), or, are independent
of highorwill ,as in (b). In either case, the writers prove .
considerate enough towards the rcaderi they go shead and try
to prepare the reader to what may happen if this or that event
occurs while performing the instructionss The writers of instruc=
tions do not want their readers to be faken anwaresSe.

Generally, independent clauses are in the jmperative form

(see (a), but sometimes, the imperative can be replaced by a
declarative forme

.2t ae WIf the device remains uncontrolled
for a longer period, it is rccommendcd

to pull out the mains cablc“.(g)

be MIf any adverse reaction occurs,
particularly skin or mucosal reaction,
tregbmont must be jmmedately disconti-

nued and not to be repealied at any t?mc
V- - - \2(
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In both sentencse, it is possible to rewrite the main clause
in the imperative form, but the use of a performative verb
or a modal instead of an imperstive suggests that the writer
wants adopt a particular attitude in that particular instanoc
of discourses (sce. also 3.3.2),
The full meaning of the verbs dracommend" and "must¥ cannot
be fully rendeged through the imperative form, Therefore, the
choice of the form of the main clause depends on the attitude
the addressers wish to adopt towatrds $hoir hessage and the -
audiance, and also, on the particular force they want to infuse
in their utterances. To write the main clause of sentence (a)
for instance, the writer have to choose fronm many possibilitiesg:

i1t is recommended to pull out the mains cable.’

“We/I recommend you pull oUtg,,,
LPull out the mains cable, "
Do pull out the mains cableg ¥

=2t C. g

All clauses of condition are not introduced by "ifn,
We saw an instance of this unﬂeI'Og1.1.3)where one of two . .
indemendent clausges coordinated by.mgnan functioned as a subor-

dinate,
i
€eg? Work hard gnd you will,succeed." S L. WAl tanan

Baspito‘appcarancoaiiﬁhe"clhuko “"workchard" which Yooks liko

an independent.one is BAbordineted 4o "yogewill succoedd, &

& s .
. Y L .o P AR
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This is the more true as subordination is g semantie notion,

representing the relation between "ideas"™, and

"not between words and phrascs,
The connectives used and the foxm of the clause
or phrase used are the marks of the way the writer
regards his variouns statements, of the relative
importance they have for him“.(PerTﬁnI939=591)
One can say also that, whether a writer introduces a conditiongl
clause. by "if" or not, it depends on the degree of formality
he/she wants to assign to his/her langagce. Sometimes, a writer
of instructions may decide to adopt a more foxmel language,
a8 in:

'Should the mains fail, the search light is automatically
cut ing (38)

"Should=-constructions" are more used in, or are more appropriate
to, literary or official works. They suggest a tentative
condition and can be replaced by “if—constructions", .

The "should-structure" is rather rare in Written Instructions,

I have encountered it only twice in my corpus and in one text;
but its presence suggests thet, though Written Instructions are

generally foamgl = as regards style, all texts of instructions

cannot be placed on the same stylistic level,

30202424 Clauses of ‘time.

Written Instructions use extensiyely clauses of time,.
Some of the conjunctions that intwoduce those clauses are "when",
"before", and so on. In the following line, we shall look at the
clauses introduced by "when" because, (a) they are among the
most frequent, and (b) sometimes, they are more than temporal

clauses,
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Sometimes, "when-clauses" are tomporal clauses, but other
times, they mean almost the same thing ag "if-clauses",
Let's consider the following sentences:

(a)"When you get off the bus, walk past the post
office and teke the first moad z,ewt( 19)

(b) "ithen travelling to aress where chloroquinc-—
resistant malaria has been observegdythe above
should be taken on the day of deparbupe-and
repeafed every two wecks through the stay and
for 6 weeks following zeturn from the malariga
area",t (20)

In the first sentence, the subordinate clause is ﬁnambiguously
temporal., The writer of the directions knows well that the
reader is travelﬂngby'hzs, that at a certain moment the reader
will get downe. The writer knows where the bus station is and
he/she can tell approximatively how long it takes to arrive there,
In the second sentence, the subordinate clause can have two
interpretationss

e 1F you Hegmem 4ic bs travelling to arcas....”

b." Whenever travelling to arcasges .
These two meaning cannot actually be dissociated, Contrary to
the fact that, in the first sentence the writer is certain that
some event (travelling) will take place, the writer in the sccond
sentence is not sure of anything, But in general terms, the role
of "when-clauses" is similap to that of "if—clauses". Both
reflect a certain considerateness on the part of the writer,
The reader is informed beforehand ~ about what will or might
happen while performing this or that activity; so that if somc
event takes place he/she cen "react approprietely,
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3¢242434 Clauses of pUIpPose .

There is one recurring type of purpose=clauses in Written
Instructions: the "to=clauses".
€eZt aﬂTo presep¥ea vallable mecording,
the tabs should be broken off with
a small serewdriver(ss)
biTo enter mumerical yelues into the

calculator, press these keys in their
logical sequence’s(34)

Clauses of purpose present some similaritie with clauses of
condition and clauses of time. On the formal level, "to clauses",
as well as "if-clauses" and "when=clauses" agppear generally in
the initial position; and sometimes, if not aften times, they

are followed by an imperative form. Qn the semantic level however,
the similarity is not always evident. "If-clauses" and "when—--
clauses" generally focus on oocurrences which are sometimes
independent of man's (i.e. addressee's) contrel and, in the main
clause the addressee is told what will, or should, follow those
occurrencess "To—clauses" focus on somc event that is always
advantageous to the addressee. They can be reformulated with
"if-constructions":"if you want or desire some event to hapren. ?
then do x or behave in this or that way. "Purpose-=clauses" are
also another mark of"thoughtfulnssa" on the part of the addressere.
The latter anticipates the pnssible mecds of the addressees and .

suggests ways to satisfy those needs.

-
.
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3¢3« The phrase Unit.

Richards et al (1985:39) define a phrase as

"a group of words which form g grammatical
unite. 4 phrase does not contain a finite
verb and does not have a subject-predicate
structure",
The term "phrase" has g5 rival. Some linguists use "phrase"
where others use "group". According to Richards et al's
definition, the temm "phrase" refers to any grouping of words
that can be analyzed as a grammatical unit. In other definitions
and uses, the term "phrase" must be restricted to only a certain
kind of groupr of words. In Halliday's(1985:189)View, for instance,
the term "phrase" ig only applicabk to constPuctions such gs
"on the burning deck"; and the term "group" refers ta construct. - 1
tions like "the burning deck", The latter is regarded as g
"group" because it is an "expansion of the word "deck":
"the burning deck" and "deck" fulfill the same syntactic function,
As for "on the burning deck", it is not "headed"; it is simply DR
made of two elements, the pbreposition "on" and the group "the
burning deck", and they fulfill different syntactic functs ~we
With Quirk et al (1985), things become : much simplers
both constructions "on the burning deck" and "the burning deck"
can be regarded as phrases, with this only difference that the
first contains two obligatory elements, 3 breposition and g
nouw, and the second, one, a noun.
This short digression about "phrase" and "group" was
especially meant to point out an instance of the difficultips,
namely terminological, that one may encounter in a study like

the one underway.
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Even authorities on this subject do not always speak the same
language. As for me, I adopt the term "phrase™ .5 it is defined
by Richards et gl (ap cit) and Quirk et al (op cit), simply
because it seems easier to understand than "group". Yet,

I remain conscioms that other people would put "group" wherec

I have used "phrase". My hope is that such quaryels cannot
affect subtantially this work.

Phrases must not be regarded as grammatical units only,
but also and especially as semantic ones. They contribute to
meaning and its interpretation, The sentcnces of wich they are
constituents will achieve communication only if they are natural

and accurate (Perrin p.461).

"In fact", Perrin goes on, a3 good case could
be made for regarding phrases as the central
feabure of writing and speaking, more fundamental
than sentences, rivaled only by paragraphs in
importance for study and practicec,.
Phrases are not only units of meaning, since
we read by meaning fWl) groups of words than single
wordse Most phrases full within the limits of the
typical eye span (what an eye groups at one fixation);
Phrases that are easy to group with the eye and casy
to comprehand with the mind are furdamental %o
good writing. M

Two major phrasal categories are going to be examined: the noun

phrase and verb phrase.(These appelations are borrowed from
Quirk et al (1985). We shall see how and to what extent they

contribute to the comprehension of Written Instructions.,
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343¢2. The verb phrase.

In generative transformational grammar, the expression
"verb phrase" refers to the main verb, gnd also the object,
the complement, and the adverbial, In tha sentence below, the

whole underkined passage is regarded as a¥P (short form for

verbal phrase).

"Very recently, John has built a beaut;ful house
near the old campus",

In this paper, the expression "verb phrase" will gorrespond
to what some people would ¢all "verbal group",
Richards et al (p.306) define "verb group" as

"4 verb, together with any assooiated
modal verb or auxiliary verb(s)
for example;

He %ﬁid_n't come,

She gan't have been there,!

The verb in Written Instructions is generally simple, specific,
conjugated in the present tenseg(This last point may be related
to the use of the imperative), It generally appears in the active
voice. Verbs in the passive voice occur in such uses gs

it is recommended/suggested/ advised tc,..."

% should/must/can + past participlege..”
One of the effects of passivisation is to pender the message more
impcrssnal , msed >hjeetive; Bera, such verbs as "recommend",
"suggest", "adviee", etc are also worth Looking at’'3despitc.their
limited use. They are renked among perfomative verbs; perfor—
mative verbs being verbs used to perform ahh agtion by explicitly
saying it, When one writes,

"We suggest to store food in the position indﬁﬁigod",



instructions, Instructions soung much milder, less commanding.,
"hat may be Surprising is that the verb "instructn never appears
in the whole mass of instructions I have collegted, Nbrmally,
one would expect to See, now agnd then, that verb used perfor-
matively, My opinion gbout this is that if ever oonstructions
such gs

"We instruct you to sou"

"You are instructed that ,,,."
occur in g set of instructions, the instructions would gound
more as orders than gas instructions, Even for orders, the
imperative isg most of the time preferred to forms such gs

"I order you to,.."

"You are ordered 0 see®
In my sense, Written Instructions use relatively few performguive
verbs for practical T'easonse. It seems much easier, much simpler
and perhaps, much common to utter g sentence like

"Shake well before use"

than to Say,

Modal verbs play to some extent the same role as performo+-
verbs. They are also used to convey g particular force, According,
to their use, modals can be ranked in two distinect groups: the
graup of "subject—orienteled modals and the group of "discourse

orientated” modals (Palmer 1974),
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The first kind of modals inform about the subject in the sentence,
about his/her .activity, his/her quality, his/her status, ete,
The second kind eXpresses the participants attitude end jugement.
Consider the two sentences belove,

ae "Jane can kill 4 lion"

b. "Jane must kill a lion"
In (a), Jane possesses the quality that allows her to kill g lion,
wheregs in (b), whether she bossesses the quality or not, the
speaker obliges her to %0 got as if she did,

In Written Instructions, most of the modals express the
writer/s/ addresser's Judgement or attitudes towards some action
or gvent. Two attitudes are generally expressed: "adyisability"
and "necessity". Modals that express "advisability" in Written
Instructions generally are 'Can "and "Shou1d’,

Examples: a."The tape can be recorded or erased by covering the

tab holes with plastic tagod] ‘(3q) .

bd For administration to children, the drops should

be mixed preferably with milk or water£%44)
With "cagn" ané“should,'%he sentences sound less "impositive"
than with the habitual imperative form. In (a) the addressee is
not obliged to cover the tab holes with plastic tape when
recording or erasing. The sentence is but a suggestion that the
addresser is free to comply with or not, (b) sounds also gs g
pmece of advice. The same advice can be expressed with a perfor-
mative verb ,

Cvie "For tndmini dtratitn €o ChELARII, At is

ol adviso%éﬁga:ostclftwanix.profcrnh;y with milk
or water",

m» = A =) B . (] = .
: i [ K0 Yo ol

As "suggest","rocommeni", anl "alvisc", thc molals "&qn'anl "ghould
~ 13! S

are used to avoid the commaniing voicec of instructions,.

5% % F v e -~ . . o, .
g T Is iy 19
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Their usc ig an other "tactifulv way of giving instructions,
The modnals that arc usea to cxpress 5 nceessity are Mustana
! ﬁave tol
Ce3e a?If any adverse rcaetion OCCUYrSyes.
troatment must be scontinuod,  uf 2e)
beThe bottop holding device of the wall brackot
has to be bent inwards 38)
In these instructians, the addressers are offered no othor ohoice
but to obey the instruetions ng they arc stateds Note that (g)
and (b) sound more compelling than sunl instructisng writteon in
the imperative fom, 1f addressers, by tines, adopt o more comman--
ding attitude, it is because they julgc that those instructiong
are very important ang that it is in the "ital": intorest of the
addressces to Pay special attention 1o them and $o follow thenm
Scrupulously, Since all instructisnsg do not present equol impor-
tance, modalg are some of the means used to signaliszc thoge
differences,

3ede Suuunary.

Pdnnsday
All Viritten Instructions 40 not present the same formal

basic pattern or a kind of archetypal structure that woulq
characterize them. They present noticoable Variations in toems
of form=as in tems of content,

The analysis of the form of Vritten Instructionsg has borng
on three syntactic levels; the sentcnee, the clause, and the
phrasee. On the sentence level, much of the interest has been
directed on the use of and importance of conneetives, It was
noticed that in this respect, Written Instructionsg owe much of
their form to the context. Onc the el-use level, threc typos
of clauses attracted our attention, The clanses of condition,

of time and of purpose,
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The common denominator to all these three was that they reflectc
a certain thoughtfulness on the part of the addresser
through sug

'v‘VhO ’
gestions, observations,

help the addressce to react

as circumstances require .it, On the pPhrase level, the

in Written Instructions ig Simple and allows easy conp
of the message,

pPhrase

rehension
The survey isg not exhaustive;

only thc most i
outstandinding features h

ave been the target of the anglysis.-
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CONCLUSION,

out of the discussions was that instructions fulfill & double
function, they both direct people's behaviour and inform ahout
states of affairs, In connection o this, a distinetion
between instructionsg and orders was drawn, This reduced the
semantic mist that veiledg the two acts,

The second chapter looked at the situational Variables
that determine the language of Written Instructions, It was

found that the imperative fomm was the most favoured structure,

burpose, The imperative directSand, implicitly informg It has = ~» ag

the addresser and rather bersonal as regards reference to the
addressee, It was also remarked that the layout was an important
feature of Written Instructions, that it was devised to the
facilitate easy reading gnd Ccomprehension,

The analysis of the form of Written Instructiong was
conducted on Thre2zlevels: the sentence, the clause, and the
phrase. At the sentence level, the analysis of Connectives
revegled, among other things, that one of the major roles of

the latter was to "eonnect™ the text o the situation,
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The clausc level eonsidered the importance of the impcrative
in Writtcen Instructions and the role of claus:s conditisns,
of time, and of purposc, Concarning the usc of the imopcrative
clause, I argucd that the imperatriec form was the most fond
of in instructional writing cssentially be ause, it was thec
simplfﬁt end the most dircet form availalle. As for the
impqrtaﬁce of the types of clamses menbtioned above, my opinion
was\tha.t, on the whole, those clauses reflected a eertain
thou%htfalncss on the part »f the write wio tries %o provide
the readegigil the information that the latter would need.
The analysis of the phrass showed thas the firitten Instruetions
favour simple phrases that allow easy rzalling and eomprchensinn.
S0 much for this global view of the differents cunters
of focus of this work. I do not pretend $o have answercd agll
the questions rolated to the topie. Nor Go I think that ny
approach of =nalysis is the sole appropriate to this kind
of study. Thoreforo, may other studics brine light to those
importaat dimcisions of Written Instructions I have left in

the Sha.\'}.ﬁ .
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APPENDIX.

1. Hypcrcrceme O'Tentika.

2e

3.

4e

5.

Closc after usc.

Shampoo Concentrate.

Dircctions: Wet hair work up rich lather. Rinsc. Repont.

This side up

Prigile !! Glass !!

Do not drop or crush

Kcep in cod place

Stow away from hot pipes and boilers
Fragile - with care!

(Instructions found on g box)

Warning: always remove mains plug from wall socket when
not in use, or before any servicec operati-n. Never
remove covers unless qualified to do so this unit contains

danger voltaze. (Instructions found on a ralio set)

Mobil Insbectdabide

Directions for use:

For flying insects (enclosed areas)

Close doors and windows, hold can uprizht and spray
for 4-6 seconds. Leave treatel arca for 15 minutes

and ventilate upon return. For Crawling insccts'

Spray thoroughly into hiding places or directly into

insects. Repeat as necessary.



For avoid staining, hold aerosol can 1 meter from all objects.

Cautions

Pressurized container.

Flammable,

Protect from sunlight.

Do not expose to temperature exceeding 50°C.

Do not pierce or burn even after use.

Do not spray on nasked flame or any incandescent material.
Do not spray on plants and plastic.

Keep out of reach of children,

Keep away from food, drink and animal feeding stuffs.
Keep away from combustibule materials.

Do not breath spray.

Avoid contact with skin anl eyes.

In case of contact with eyes, rinse immediately with plenty

of water and seek medical advice.

6.CGapirelax.

Directionss Apply sparingl: to sealp, massage gently into

hair and scalp then brush thoroughlye.

7e.Hand wash cold water
Do not bleach
Do not tumble &ny
Conl iron

(Instructions found a pullover).



8. T C B,

Keep out of reach of children awoid all contaet ==
with eyes. Can cause blindness. Contains sodium hydroxide-

Read carefully before usinge.
Warning .

1.D0 not wash hair.

2+D0 not use on ipritated scalpe.

3.If irritation occurs, rinse immediately, neutralize
with (TCB) neutralizing shampooe If irritation
persists, consult a doctor.

4+For eolour treated hair, use mild only,

5.D0 not use on bleached or damarsed haileee
For "New-Growth" application: same as above but

confine relaxer applicatiosn to new growth only.
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Particular hints:

® In mains operation the mains transformer is not
disconnected from the mains if the on/off switch js
in its OFF position. : bk en
Only use the microfuses T 50 mA specified. E ’
Pull out the mains plug Wefore exchanging fuses.

U1 the device remains uncontrolled for a longer
period, it is recommended to pull out the mains
cable. '

® The microfuse T 50 mA is accessible from the bat-
tery housing by a tool.

® The mean operating time of the receiver is appro-
ximately 40 hours per battery set at medium vo-
lume of sound.

L] I‘( your receiver is operated in the near field of
VHF stations, please, ‘push-in the telescopic aerial.
Thus, you prevent cross modulation and fading due
to overdriving, which otherwise are inevitable due
to the high transmission power.

® Pay attention, please, to the warranty terms.

THREADING THE NEEDLE

.=>, From the thread stand lead the thread from back to front through the lower

“guide hole in pin “‘P"* on lop of the machine arm, then again from right to
left through the upper guide hole in this pin.  Pass “thread in weaving fasion
through the three holes in guide ‘‘B’*, and from right to left over and bet-

—_—

E‘ HEADPHONES I

Connect headphones plug to the PHONES socket of the unit, Speaker
output will be automatically disconnected. The volume level can be
adjusted with the volume control.

Recommended SHARP stereo headphones: HP-30, HP-40, HP-200,
HP-300 or HP-400H. Headphones with 8 ohms ~ 25 ohms impedance are
also suitable for use.

|

(1) Move the machine into position, remove the tabletop and wash tub
tid. . /

(2) Check that the telescopic outlet pipe is in the position shown in the
illustration on p. 1 — with its end fitting into the rubber socket behind the
glass panel. This is the “Suds Saving " position.

(3) Check that all cortrols are OFF as shown in the illustration above.

(4) Plug into the power point. The machine is “ dead " until the Master
Switch is gurned to HEATER or MOTOR. . :

(5) Turn the quter Switch to Heater.

(6) Leave the Temperature Control in the OFF position. If, by mistaks, you
turn the temperature controi.on when there is no watez in the tub then the
heater element will get very fiot — but 1o harm will be donz pbecause an
automatic cut-out operates. Just switch off and let the element cool.

(7) Turn the Master Switch to MOTCR. The motor will run but the
agitator and spinner remain still. .

(8) Turn the Wash Time control — say to 5 minutes. This starts the agitator
working. The dial ticks gradually back to the OFF pesition, switching off
the agitator 'sutomatically after the time you have selected. You can turn
the dial back to OFF any time you wish, to stop the agitator,

(S) With the spinner lid closed turn the Spinner Control — say to
3 minutes. This starts the spinner and the control will switch off auto-
matically after the time you have seiected — but you can turn the control
back to OFF at any time.

With the spinner running, open the spinner lid — note that the spinner is
switched off automatically and is quickly brought to rest by an automatic
brake.

Close the lid and the spinner will start again automatically. You can always
Stop and start the spinner by opening and closing the lid if you find this
convenient. X .

s



—- =

1 CONTAINS CALCIUM HYDROXIDE.

e AREFULLY 10 AVOID SKIN

HAIR LOSS, AND EYE INJURY. DO, NOT USE
T USE O

S!
R
PHYSICIAN. KEEP AWAY FROM EYES. \F RELAXE
OAEYES, RINSE IMMED'IATELY. AND CONSULT A PHYSI-

CIAN.
KEEP OUT OF REACH QOF CHILDREN.

KEEP HAIR AWAY FROM SPARKS AND OPEN FLAME.

T .o 1oiigeldwor Is wnere 100d stays crisp and fresh for a long time.
: he low temperature compartment door has a rating, you will have the possibility
to store frozen food and to make ice cubes.
The rating plate with the technical data of the appliance, is situated inside the refrigerator, on the
_Ieﬂ hgnd side adjacent to the crisper.
Transit damages t be reported to your dealer within 24 hours of receipt of the appliance.

’/ -

o T _
@)The hook mechanism, Figure/G_ shquigi receive careful attention when

\ybricating the machine.

The oil wel surrounding the hook should be filled with oil and the felt

pad P alongside™The bobbin case should be sooked with oil. In_the cq_s'_::__'g[_d

a new machine, oil pad P every time a new bobbin is inserted.

DITHANE M 45
Duhane M 45152 wettahle powder fungicide with good dispersal and sticking
properties Apphed miwed with water as a spray. mprolgms plants {rom a wide
range ol diseases \Full informatian 15 avarlable in the Twiga Dithane M-45
jeaflery Dithane M 45 s compatible with all common \nsecticides and *
tungicides exo apt Lime Sulphur

ﬁECOMMENDA?IONS

Timing: Spray at 7 12 day intervals when diseaseis anlmpmedor immediately
after the lirst $1G0s ol disease are noticed Sprav’\ajler rather than betore

irigaton

Application Aste: 11-2Y2 kg Dithane M-45 10 400- 1,000 hitres water per

hectare (1%-2% b n 36-90 gallons water per acrel For small areas 50gm
Dithane M 4% 10 20 hres water 1S enough for 200 square metras

Diseases Controlled These nclude Applas-Scab. Bonavist Beans-Scab

Leal spot French Beans Rust, Anthracnose. C-reon—Len! spot, Stem

Blight. Carnations Rust Leaf Rot Leal Spot. Ring Spot, Calary-Leal and
Srem Blight Chillias Anthracnose. Cucumbaers. Malons, Marrows.
ate  Downy witew Onions, Gaorlic, Laaks, @1C Purple Blotch, Blast
Potatoes and Tematoad Bhght T{vhnccn—hnlhraruum Leal Spot

s‘ﬁ_.gd Bad barr\plﬂh OH. I Pawpawg Tobacco, Lettuce Pappers and other

ath a mixture of 1 kg Dithane M 45 in 500 itres

craps Drent h seed het

waler pel nectare (110
M- 45 10 100 btres water {1 1b 0 100 uannswmer)anﬂ drench sead-bed

Precautions The powder may rause skinof nasalirritation Avoid innahing and

- pwash hands after using giore 10 a cool. dry place away from children.
_—’___'__,_,___r_,______#

1 nimals, lood and =

water

All goods supphed by us are of mgh grade and we believe them to be suitable but
|as we cannol exercise control over ther mixing or use) no condition IS made as
1o the quahly ar titness of our goods ahd no responsibility will be accepted for
damage ansing from theit application or use

pe es
collact breod
wos out




"6) Set switching time

outwards on the
position. (1f “more

jander. Lightly beat eggs and add to
mixture. In a separate bowl, mix
together the cornmeal, flour, baking
powder, cayenne, salt, and sugar. Add
dry ingredients to the sour cream mix-
ture and stir to combine.

Pour into prepared muffin tins and
bake in preheated oven until golden
brown, about 20 minutes. Cool for
about 5 minutes in the tin.

SERVING: Serve warm, or cool the muf-
fins to room temperature.
YIELD: 12 muffins -
FORWARD APSS OPERATION

This operation searches the tape in a forward direction to locate the

g of a programme.

beginpi

/ ﬂ 'c‘f ou depress the forward APSS »» but-

n while the tape is playing, the tape will

advance to the beginning of the next pro-
gramme.

The tape moves rapidly forward until the
GF-7500Z scanning sensor locates the
next gap preceding a programme.

%) 18

Play automatically resumes when the gap
before the next programme is reached.

]

Forward APSS Pause Control:

it is desired to stop the tape at the beginning of
the selection, depress the pausel | button prior to

performing the above operations,

Fit plug-in switch rider to required switching
switch plate, t
than one switching per 24 hours is required, please

take the other switch rider from the magazine in

-
time with nose pointing
and press downwards until it slides into

the transparent cover. ; 5

W pauLe.

s o

Pesto can be made several days
ahead.

Make a pocket in each chicken breast
by cutting horizontally into the side.
Make each incision about ¥: the length
of the breast.

Fill pockets with the pesto and moz-
zarella and trim any cheese that is not
totally enclosed.

Pesto
Y, cup fresh basil leaves
1 tablespoon pine nuts
1 tablespoon grated Parmesan
14 clove garlic
Y% cup olive oil, approximately

4 boneless, skinless chicken
breasts

4 Y-inch slices smoked
mozzarella (about 3 ounces)

2 tablespoons oil

1 tablespoon butter

Recipe can be made to this point 1
day ahead.

Flour for dredging Continued on page 116 CL/\?
REVERSE APSS OPERATION

This operation searches the tape in a reverse direction to locate the be:
ing of a programme.

If you depress the reverse APSS 4€buu:
while a programme is playing, the tape -
rewind to the beginning of that o
gramme.

The tape reverses rapidly and the (.
75002 sensor searches for the gap ;
ceding the programme,

Play automatically resumes when the g |

£ ® > - 44 o n
B i [y Vs
preceding the programme is reached.

Reverse APSS Pause Contrﬁ |
If it is desired to stop the“tépe at the beginning |
the selection, depress the pause |l | button prior |
performing the above operations.

If bigger repairs are necessary,
it is recommendable to return the

charger to our works.

Attention!
The lamps of the preceding W 270

and W 271 series can be charged in

the new charger. However,

in case of *

a mains failure there is no at_xtomatic
change-over to emergency light
operation.

’Zg 1) Loosan avrr-lock "|'DP . raduadorl
; ) Chack wathars  In L tchhan
3) Bavove old  pipen o svell e
4) N.B. loswe o Sl Pl.o.n_r;.f:,'
Mrz.

Mr Towlson,
Pleose do tha 'P*OU"N"S

’CTAJ'Ass e
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Transit N Stylus
Screws Overarm . Selector

Speed Control
Socket

Playing Records

Stylus Selector

Bring the correct stylus 1o the playing position
by means of the Stylus Sdluctor. Failure 10 do
this may result in serious d‘nmnga 1o the
records and stylus. For 78 rpm records the
indicator should show ‘78’ and for all
microgroova records the LP-S marking must
be uppermost. l

Automatic Operation

Fit the long spindle

1. Lift the Overarm and turruit to the right.
The records 1o be played fyst all be of the
same speed and size. Place the records on tha
centre spindle so that the lowest record resis
on the step; lift the Overarm and place on top
of records. Do not attempt to play badly worn
or chipped tds. The Cueing Lever must
b_p_‘n the lowered position.

2. Sel the Speed Control and Record Size
Selector to suit the records te be played.

3. Mova the starting lever 1o AUTQ and when
the turniable revolves, allow the l€er 1o return

" Weigh

Headphanes

Record Sk

Adjustment Selector

Bias
* Compensator

Cueing Lever

Manual Operation
Fit the short spindle

1. Lift the Ovararm and turn It to the right.

2. Place the record on the turntable and set the
Speed Control as required.

3. Swing Overarm inwards to the operating
position,

4. Move the Starting Laver to §TAFIT,:

6. Raise the Cueing Lever and move the pickup
1o a position @bove the run-in groove or the
band required. Lower the pickup by moving the

Cueing Lever gently 1o its rest po:ifi The
pickup can be raised or Iowernd\:@lho
recoid is playing by using the CuBINg Lever.
6..ALthe end of the recording the pickuy v

return 1o its rest positian and the motor v» .8 «

switched off. If you widh 10 stop before tiis end
of the record raise the Cueing Lever and move
the pickup arm to above its rest position.
Lower the Cusing Lever and set tha Starting
Lever to STOP.

gently to the START position. The con.plate
sequence of records will then be played
automatically until the last record has been Pickup Adjustments
played when the pickup will return 1o its rast 5\ .
The Weight Adjustment and Bias Compensator
have bsen factory adjusted for a stylus playing

wzight of 6 gm and should not be altared.

and the mechanism will stop,

Records may be rejected during playing: movae
the Starting Lever 10 AUTO and gently release.

4. Lift the Overarm and mova it asidae. Lift

tha racords off the spindle. #hen lifting, do not

@np the records but hold them loosaly. If the == -
same records are to he played again, lift clear e 4
of spindle belore replacing on slep. !"41‘_.’.

Al

RECORDING O‘]— red light *
LEVEL 345

I 1
oooog s

k]

microphone

44 STOP  PLAY »» RECORD VOLUME
Instructions for recording vour voice
1 First make sure that the sgtis-plugged in to the mains 6 Turn the recorcler on by turning the VOLUME switch
(220 volts). ] ot clockwise, and set it &t about 6; the TONE button
2 Then plug the micropfone cable into the hole marked should be set at about 5.
MICROPHONE at the back of the ser. 7 Now press down the RECORDING button and the
3 gj?:‘.egr the cassette lid by pressing thz button marked PLAY button at the same time. The red light should

1 ) ow come on, and the tape should start moving.

4 H?Ildmg the cassette with the tape towards you, and 8 Test the volume level by saying & few words into the
with the tape on the left-hand spool, place the cassette microphone, paying attention to the reaction of the
in the machine. ) RECORDING LEVEL indicator. If the needle goes past

5 Close the cassette lid. the red line, lower the volume; if the needle moves

very little, increasz t4c volume.
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Flat 5,

St. Martins Court,
London.

N8

3 July 1982

Dear Mr & Mrs Levy,

B
signed
month
lookin
someth
do whe

¥
There

when y
it the

“easier

goes t

8 bt

thing.

oth my wife and | are happy to know that the documents are now all

» and that you will definitely be coming to stay in our house next
as part of the International House Exchange Scheme, We are greatly
g forward to our stay in your home In New Jersey, _and to seeing

ing of the USA, " As requested, here are the instructions for what to

n you arrive, e

OU can pick up the keys from the Scheme office when You get to London.
Will be three of them. Don't forget, please, to lock all the doors
ou leave, Burglars, you know. The Thornes on the 3rd Floor - or is
4th? | can never remember - had their flat broken into receatly,

S, and some of the Plents are on the balcony. Anyway the main switch
rning on the water is in the kKitchen, By the way, use any utensils
nt. The central heating switch is also easy to find, too. ¢f course,
S really hot, as it can be in London in August - like last year, for

ance - then you won't want to bother, But it's there under the stairs

have one of those Augusts like we had in 1876. When you leave, you can
the keys to the porter instead of to the Scheme office. That'il be
for you, because he is in the block most of the time, excep* when he

O see his sister who Lives in Maidenhead. He's g very nice man, though

deaf, so you night have to shout. (His wife died recently too, poor

) Please don't forget to water all the plhnfs, especially the ones

e on the balcony, as | mentioned. As | say, the water system and the

central heating shou(¢ cause you no problem, and you'(| have no trouble in
finding clean b« 4 tinen, !ncidem‘ally, we usually water the plants in the
morning, before .,e Sun comes round. On the other hand, the washing machine
can be a bit tricky if you're not used to it, and it's beside the fridge.

You'll

need. to switch on the elecfrici’ry, of course, as soon as you arrive,

SO you won't have® to worry about that. The key for the Qarage will be

with Arnold Gold on the first floor, and be careful with the garage door,
because it sometimes sticks. He might also be the best person to ask if you
have any difficulty with the washing machine, Well, | hope |'ve remembered
everything, but jf | haven't, please write again and ask any questions that

Ev‘eryfhing will be switched off when you get here because we're leaving
England two weeks before you arrive, -

RECORD PREVENTION TABS
(KNOCK-ouT TABS) (Fig.g) .

Cassettes are provided with plastic tabs (as illustrated) to prevent

accidental erasing of a recording.

Recordings can be made only when the tab is intact.

There is one tab for each side (track) of the tape. To preserve a

valuable recording, the tab(s) shoyig be broken off with & smaji

screwdriver,

If you want to record on a track whose tab has already been broken
- off. use adhesive tape to covur the hole, ang record,
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The tape can b

a E.-ir./Novalgin (Tabl.i'l’ropiJSuppos.) POEP - G 51 - 00 857

62804ABT21

Novalgin’

Tablets, drops, sSyrup, suppositories for adults and children

Composition

Novalgin preparations contain the pyrazolone derivative metamizol

dium 1 H:0 as active constituent in the following quantities:

1 tablet contains 500 Mg.

1 ml drops contains 500 Mg.

1 ml syrup contains 50 Mg (The carbohydrate content of oné measuring
spoontul of i

SO~

5 ml is equivalent 10 3649 glucose.)
1 suppository (for adults) contains 1000 mg.
1 suppository for children contains 300 mg.

Indications

i Painin rheumatic disorders, headaches and toothache. Pain after injuries

and operations- Gramp in the gasimimestinai region, the biliary tract, kid-
| neys and lower urinary tract. For lowering high temperature in febrile

Vs
. diseases.

c::ntraindicalions
Novalgin must not be used in patients with pyrazolone allergy, hepalic por-
phyria or congenital giucose-e-phosphate dehydrogenase deficiency.

B

8
-, Patients who suffer from pronchial asthma or chronic respiratory infections

(sometimes combined with symptoms resembling hay fever) and patients
with hyparsensi'iivﬂy reactions also to substances other than drugs belong
1o a risk group which, on using analgesic or antirheumatic agents of all
kinds, may develop shock (analgesic inlo'larance).They Suld consult the
doctor before taking such drugs. The same applies 1o p ants who react
ohol, eve | amounts, with gneezing, running eyes and severe
facial reddening.
During pregnancy. particularly the first three months and the last six
weeks, in infants and small children, and in patients with \haematopoietic
disarders, Novalgin must only be used it prescribed by @ doctor.

side effects

The more important but rare side effecls of pyrazolone preparations, such
as Novalgin, arise from hypBI’SBnamuj gactions. The most serious reac-
tion is @ reduction in the number of wnité bleod cells (granulocytope nia)
or their complete disappearance (agranuinc\msis)_ Therefore, if there is
an unexpected deterioration in the patient’s gereral condition, if the fever
fails to subside of recurs, if pa'miul mucous _membfane changes occur,
especially in mouth and throal it is essential to discontinue Novalgin
jmmediately and consult @ doctor.

Shock is the other serious hypersensitivity reaction. Iis first signsare pruri-
tus, cold sweal, dizziness, stupor, nausea flushing or pallor of the skin,
dyspnoea- they occur, ™ dical i;e'l:p b called in without delay- Until

eal
the doctor rives, ensure that th

airways patem. >
Occasionally, hyparsensiii\nty reactions o the skin or the

25.

covering the tab holes wit

atient is kept flat with legg raised and

P

1 plastic tape:
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Watch for the pedestrian who comes out

—

e re-recorded or erased bY

gﬂamide-]a@sen

P

dally dosé ¢
al :
A:gulq: : 1'\:blet \wo or three Uimes dally or 25 droP® o of

] conlinued foran average of

s
healing and avoid recurrence.

er
five weeks, pro [s) v
s daily-
infants o 3 drops three tim " i
children (over 1 gan) : 1 drop per kg body weight, 10
ided into t o intakes-
‘Ijrllv:?ase‘ai noclurnal enuresis. the child ghould 1ake :;1{\;2
150r 25 drops of 1 tablet according 10 age, one hour
pedtime.

directions for use "

. The tablets are tobe awa'ﬂowed whel
|y one hour pefore meals.

E-“;:r adminis\ration to children the drops should be mixed

pieierably with milk of water. i

gwith 2 liquid, prefer-

T srni ol pIPKS LS

Ar ¢ cervCC OPERRTIO |
Ges FrEg TO Lo 50 [ H
| e a0 nTrr A §Bnedel
\. ﬂﬂ&}‘ﬁﬁﬁf\ /
i

‘HOW TO MAKE

A CALL '

A
First make sure you know the nut_x:i

ult your dialling codelistif you

then co
one.

)___.-—-——-'—_ﬁ___—______

suddenly from behin

pranes of eyes: od throat may oceur.

AMPICILLIN
B.P.80

stationary vehicles and other obstructions.
~ schools and bus and tram stops.

Be specially careful of this near

26.' When turning at 2 road junction, give way 1o pedestrians who are @
crossing.

27. On country roads watch out for pedestrians and give them plenty of
room, especially on left-hand bends.

SUSPENSION
126 mg/5 ml

ORAL USE

% - e ——

FORMULA: 5 l)’!l, contain Ampicillin frihydrate BF
144 mg., equivalent 10 Ampicillin 125 mg.

Moving off

6. Beforeyoumove off, look round, even though you may have looked in
your mirror, 10 see that no one isabout to overtake youPGive the proper signal
and only move off when you can do so safely and without
Give way to passing and overtaking vehicles

PREPARATION OF THE SUSPENSION
Pour a little water in the bottle and shake waell. |
Once lha.sqlpqgislnn is made add some more |
water until raaching tha lavel marked on the bot-

te. * / .
B pensioh must b discarded two wedks sher | before moving out,

the pr T g . .
peappmtion ' inconvenience to other road users.

il
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